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1. Executive Summary 
1. This report provides information about the education standards, and achievement of children and 

young people in Merton over the academic year 2019 - 2020. It clarifies the national and local context 

for schools in Merton and identifies how the Local Authority (LA) has worked with schools to secure and 

maintain improvement.   

 

2. Extraordinarily, and differently from previous years, this report identifies the work undertaken with 

schools to support them during the Coronavirus pandemic, until the end of the summer term 2020, as 

this was obviously a significant factor in the activity of schools for over a third of the academic year.  

Please see pages 9-11 for more information. 

 

3. The pandemic resulted in a significant shift in priorities and actions for schools; nevertheless much of 

the work undertaken with schools against the more ‘normal’ priorities still took place, and after the 

beginning of the first lockdown, it was possible for some of this activity to move to virtual forums. 

 

4. The proportion of schools judged to be good or better in Merton was maintained at 95% over the 

course of the academic year.  This proportion continued to be above the London and national averages.  

All of the Council’s secondary and special schools continued to be judged to be good or better, with the 

proportion of secondary schools judged as outstanding remaining at 63% (well above national and local 

averages).  Two out of the three special schools are judged as outstanding; 38% of special schools 

nationally are judged outstanding.  Three of the Borough’s 44 primary schools were not yet judged to 

be good or better as of August 2020.  This means that 93% of primary schools were judged to be good 

or better at that point, which is above the national average of 88% for this educational phase.    All of 

the LA maintained schools not yet judged to be good are receiving intensive support and challenge from 

Merton officers.  Routine inspection ceased at the time of the first lockdown.  For more information 

please see page 21. 

 

5. As a result of the pandemic, there were no formal assessments at the end of Key Stage 1 (KS1) and Key 

Stage 2 (KS2).  The Phonics Screening Check for Year 1 pupils took place a term later (autumn term 

2020), and these are the only data for the primary phase this year.  There were no exams in the 

secondary phase, and assessments were calculated using Centre Assessed Grades (CAGs).  There were 

LA averages produced for KS4 and KS5, but these were not published in performance tables.  Therefore 

the sections on pupil outcomes are much reduced in comparison with this report in previous years.  It 

should also be noted that a result of the use CAGs rather than the outcomes of exams to calculate 

grades last year, performance rose in all indicators nationally, locally and in Merton. 

 

6. The summary performance information (on page 5) identifies how, where there is data available for this 

year, performance at all key stages and in most indicators (where available) continues to be better than 

national averages.  This is with the exception of permanent exclusions at all key stages, fixed term 

exclusions in special schools (please see italicised note immediately below), and persistent absence in 

special schools.  National rankings, where available, show that Merton performance has continued to 

be broadly similar to comparative academic data year on year; national rankings for attendance are 

better than last year for attendance in most indicators.   The quartile performance in relation to the 

Borough’s statistical neighbours and to other Outer London boroughs in the academic indicators 

identifies that although there have been some improvements, there have also been some relative drops 
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in performance in comparison, identifying where further improvements could still be secured.   For 

exclusions the comparative data is worse than for the previous year, but it should be noted that these 

comparisons are from 2018/19, as there is always a lag in the publication of this nationally.  

Comparative performance for 2019/20 will be stronger, following the impact of strategies undertaken 

by schools with the support of the Local Authority. 

 

7. 84% of pupils reached the expected standard for phonics decoding in Merton, an increase of one 

percentage point in comparison for the Year 1 cohort the previous year.  This is above the national 

average, and in line with the local averages, for 2019; the 2020 results will not be published until 

autumn 2021. For more information please see page 28.  

 

8. Performance in Merton secondary schools at KS4 remains strong.  In the Attainment 8 indicator, 

Merton’s average (53.1) is above the national and in line with the London averages.  The proportions of 

pupils achieving grades 9-4 in the EBacc subjects, including English and maths, and those students 

achieving a standard 9-4 pass in English and mathematics, are also above national and in line with local 

averages. For more information please see page 36. 

 

9. At Key Stage 5 (KS5), when considering APS per entry for all Level 3 qualifications together, the 

performance of students in Merton is above the national and the London averages this year, (with the 

exception of Academic students where performance is in line with the national average).  The 

proportions of students achieving the higher grades at A level improved this year, as might be expected 

with the CAGs, but our performance continues to be lower than the national and local averages.  For 

more information please see page 40. 

 

10. The performance of pupil groups varied across the key stages where there is data available.  

Disadvantaged pupils narrowed the gaps with their peers in some key indicators at KS4; but in the 

Phonics Screening Check the gap widened: CAGs seemed to benefit this pupil group, but more test-like 

assessments seemed to demonstrate how the pandemic impacted on them particularly negatively.  The 

difference between boys’ and girls’ performance also varied, with a narrowing in some indicators at 

KS4, but again a widening in the Phonics Screening Check.  Pupils in receipt of SEND support improved 

their outcomes in the Phonics Screening Check and at KS4; those with EHCPs also improved their 

outcomes in the Phonics Screening Check, but dropped slightly at KS4.  The groups requiring focused 

attention across the key stages remain those eligible for Free School Meals or the Pupil Premium grant, 

and black pupil groups (Mixed White and Black Caribbean, Black Caribbean and Black African).  For more 

information please see commentary in each phase with regard to achievement. 

 

11. The proportions of young people who are Not in Education, Employment and Training (NEET), or whose 

status is not known, have again fallen and are significantly better than national averages. Performance 

in all three indicators continues to place Merton in the top quintile of performance nationally.  Merton 

NEET and not known combined score is the 8th lowest of all authorities nationally.  The not known 

figure has continued to fall. This was achieved through significant tracking and partnership working 

across schools, colleges and CSF teams.  It is now predicted that the figure may have reached an 

equilibrium where the NEET will be maintained consistently at the same very low level, as has been the 

case for the last three years.  For more information please see page 42. 
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12. Pupil attendance was affected by the pandemic and the change in attendance rules about who could 

attend schools. The data shared for 2019/20 is for the autumn term only (the only full term for which 

‘normal’ attendance data locally and nationally is available). This section outlines the actions taken in 

the first lockdown and the opening up to maintain attendance for the most vulnerable. Schools worked 

hard to make sure that they were aware of all children, with many contacting homes or carrying out 

socially distanced home visits to check families were well and engaging. For more information please 

see page 56. 

 

13. During the significant disruption of the pandemic, exclusion from school decreased significantly but 

there is no benchmark data to compare this year with. Gaps between pupil groups which have 

historically been seen, have reduced this year for boys, those in receipt of free school meals, and Black 

Caribbean pupils.  There was no permanent exclusion from primary or special and a reduction in 

secondary; anecdotally this is not the universal picture in London, but there is no published comparative 

data.  For more information please see page 66. 

 

14. The full year volume of children being electively home educated is flat at the same high level as the 

previous year, however this masks the rise in referrals post march when schools gradually went back 

after June 2020. During the lockdown there were no new referrals, while post lockdown referrals 

increased significantly. This was affected by parents in primary schools not wanting their children to 

return due to Covid fears and other children leaving private schools due to financial difficulties.  For 

more information please see page 73. 

 

15. Merton tracks all children who are off roll and missing education (CME) through a multi-agency missing 

education panel. Additionally, Merton tracks children who are still on roll but have very poor 

attendance or are at risk of becoming CME. This process ran in addition to the Covid CME process that 

tracked the attendance of all children with a social worker. With schools closed timeliness of closing 

cases to the panel decreased, but the numbers of children closed to the panel and back in school 

increased across the year both in terms of CME off roll and CME vulnerable. There were no young 

offenders off roll and the numbers of children in care who were vulnerable improved. The numbers of 

children with EHCPs off roll awaiting placement grew whilst the numbers on roll at risk of becoming 

CME fell for the first time in three years. Fewer children went off roll of schools by July 2020 than in the 

previous year.  However we know from September data that in fact more have gone off roll but as 

schools were not fully returned for all children, they did not come off roll until September.  For more 

information, please see page 79.  
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Summary of Performance Information  

 
 

Compared to 
2019 

3 year  
trend 

Compared  to 
National 2020* 

2020 
Outer London 

neighbours 
(quartile)* 

2020 
Statistical 

neighbours 
(quartile)* 

2019 
National 

Standing* 

2020 
National 

Standing* 
 

 
 

 Year 1/2 phonics  +1 -1 ** ** ** 45th  ** 
 

 

 Attainment 8 Score  +2 +3.4 2.9 ↓ ↓ 16th  26th  

 Grades 9-4 in English and maths  +6 +5 4   33rd    31st   

 English Baccalaureate    +5 +7 11 ↑ ↑ 15th  19th  

 
 
 

 Average points per entry (level 3)  +5.61 +5.12  0.17   52nd  47th  
 

 
 

Please note: comparison with national and local performance is from 2018/19 data, the most recent where this is available: comparative performance 
will be better for 2019/2020 if/when this is published. 

   

 Permanent Exclusions - primary = -0.01 0.02↓   36th 1st  
 Permanent Exclusions – secondary -0.17 -0.02 0.13↓   21st   93rd  
 Permanent Exclusions – special -0.27 = 0.06↓   15th   141st  
 Fixed Term Exclusions - primary -0.33 -0.41 0.83↓   47th 44th  
 Fixed Term Exclusions – secondary -2.47 -2.41 3.44↓   25th  17th  
 Fixed Term Exclusions – special -3.2 -2.27 2.15   15th  118th  

 
 

 Attendance- primary -0.1 +0.1 0.4   30th   20th  
 Attendance – secondary = = 1   10th   15th  
 Attendance – special +0.3 -0.5 0.5   91st 67th  
 Persistent Absence - primary +2 +1.9 1.9↓   42nd  19th  
 Persistent Absence – secondary +0.6 +0.9 4.1↓   10th  7th     
 Persistent Absence – special -4.1 -0.2 1.3   134th  98th  

 

 The summary performance information identifies how, where there is data available for this year, 

performance at all key stages and in most indicators (where available) continues to be better than 

national averages.  This is with the exception of permanent exclusions at all key stages, fixed term 

exclusions in special schools (please see italicised note immediately below), and persistent absence in 

special schools.   

 National rankings, where available, show that Merton performance has continued to be broadly similar 

to comparative academic data year on year; national rankings for attendance are better than last year 

for attendance in most indicators.    

 The quartile performance in relation to the Borough’s statistical neighbours and to other Outer London 

boroughs in the academic indicators identifies that although there have been some improvements, 

there have also been some relative drops in performance in comparison, identifying where further 

improvements could still be secured.    

 For exclusions the comparative data is worse than for the previous year, but it should be noted that 

these comparisons are from 2018/19, as there is always a lag in the publication of this nationally.  

Comparative performance for 2019/20 will be stronger, following the impact of strategies undertaken 

by schools with the support of the Local Authority. 

 

KS1 

KS4 

KS5 

Exclusions 

Attendance  
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Arrows/plus or minus signs indicate performance relative to the previous year’s performance (the ‘Compared to 

2019’ column); in comparison with national performance (in the ‘Compared to National 2020’ column); or 

compared to previous quartile performance.  Please note that in the majority of cases upward arrows are 

positive, but in the case of exclusions and persistent absence relative to 2018 or national data, downward 

arrows indicate positive performance.   

*2020 national rankings, and quartile performance are for 2020 for all indicators except for exclusions, which 

are for 2019 (the most recent London and national data available). Similarly 2019 national rankings are for 2019 

for all indicators except exclusions, which are for 2018. 

**This data is not yet available. 
 
Quartile Ranking 

 First quartile 

 Second quartile 

 Third quartile 

 Fourth quartile 
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Summary of Priorities for 2020/21 

School Improvement 

a) To continue to support all Merton schools to navigate the changing national and local landscape 

as the pandemic continues to impact us all. 

b) To adapt the MEP programme of support and support from advisers, to fit with Covid restrictions, 

whilst maximising impact. 

c) To continue to ensure all schools are judged to be at least good when inspected by Ofsted, 

through the effective use of the Merton School Improvement Strategy, including Support and 

Challenge groups, and the effective deployment of resources including MEP and adviser time, 

support from local strong schools and leaders, and the use of funding from the Schools Causing 

Concern budget. 

d) As the inspection framework is expected to change again, support all schools, but particularly 

those with longstanding outstanding judgements, to prepare for inspection. 

e) To ensure ATTAIN continues to provide strong local collaborative leadership, addressing local 

priorities effectively. 

f) To work closely, both strategically and operationally, with the local Teaching School Hubs to 

maximise their impact across the school system. 

g) To support leaders with their own mental health and wellbeing, and in turn enable them to 

support their staff. 

h) To work closely with schools to develop understanding of what works to support pupils in receipt 

of SEND support, and to avoid the need for them to have an EHCP. 

i) To embed the new ‘Black Lives Matter and Equalities Forum’ and the new ‘Equalities Leads 

Network Meetings’ so that the Merton school system responds effectively to recent events, 

embeds and maintains changes to attitudes and practice, and improves outcomes for pupils from 

black and other minority ethnic groups. 

Cross Phase priorities in response to Covid 

a) To support schools to plan for the return of pupils following lockdowns, and shorter spells of absence 

including as a result of the need to self-isolate; to support schools to identify what learning needs to 

be identified as ‘key’ before pupils can move on to their next year group/phase of education. 

b) To further support schools to develop their remote learning offer, and consider how schools’ learning 

during this time can impact positively in the future. 

c) To support schools to maximise the number of devices and access to Wi-Fi for their most 

disadvantaged pupils. 

d) To support schools to use catch up funding, to maximise its impact, and to report it appropriately and 

in line with government guidance. 

e) To advise schools with regards to assessment, again fitting in with national guidance (particularly 

with regards to Teacher Assessed Grades in the secondary phase), and providing local guidance 

where the national guidance is thin or lacking. 

Early Years 

a) To support schools that have adopted the new EYFS reforms early, and to prepare all schools for full 

implementation from September 2021. 
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b) To support schools to implement strategies to help pupils with early literacy, including promotion of 

the Nuffield Early Language Intervention (NELI). 

c) To improve the understanding of foundation subject leaders of what good looks like in their subject 

in the EYFS, to secure effective transition between the EYFS and Year 1, and to help them to prepare 

for Ofsted inspection. 

Primary Phase 

a) To work closely with the local English, maths and Early Years hubs to maximise impact and raise 

standards across the school system. 

b) To continue to support the development of curriculum leads in the context of Ofsted’s wider focus on 

the broad curriculum. 

c) In response to the impact of the pandemic and lockdown, to develop support for schools to improve 

pupils’ oral skills, to then impact on writing outcomes, including stamina to write at greater length. 

d) To further develop the consistency of the teaching of reading, and in particular to read for fluency.  

e) To further support schools to embed the mastery approach to teaching mathematics. 

Secondary Phase 

a) To reduce the proportion of NEET within the following groups: those with SEND; care experienced 

young people and those who are open to the youth offending service or previously known to that 

team. 

b)  To ensure all Merton secondary schools remain good or outstanding. 

c) To maintain a focus on improving outcomes for the most able pupils post 16 so that the proportions 

achieving the higher A level outcomes continue to improve.   

d) To narrow the gaps for key groups at KS4: disadvantaged pupils, boys, pupils in receipt of SEN 

support, White British and Black Caribbean pupils. 

Inclusion 

a) To support and challenge pupils and their parents who have poor attendance to maintain good 
attendance above national and outer London averages / to maintain attendance during lockdown 
rules. 

b) To track children off rolled or moved abroad during the pandemic. 
c) To work with the schools in the mental health trailblazers to improve support for low to medium 

mental health needs in schools and to expand the offer to more children. 
d) To work with the Merton Medical Education Service to expand services for children out of school 

with medical needs. 
e) To set up provision for Primary SEMH Pupils as part of Melrose School. 
f) To maintain support for children with SEMH through Covid regulations 
g) To embed and develop the mental health Trailblazer projects in Merton schools and support school 

mental health leads. 
h) To establish the new Early Help service and consult on the model 
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2. Context for schools 2019/20 

Covid Pandemic 

2.1.1  The biggest contextual factor facing schools during the academic year 2019/20 across the country was 

obviously the Covid pandemic. 

 

2.1.2 The first cases in Merton schools appeared at the very beginning of March 2020, when one school was 

affected.  Thereafter, cases began to affect more schools, and were rising until the implementation of 

the first lockdown. 

 

2.1.3 Support for schools from the local Public Health team and from Council officers began well before the 

first cases emerged, with support for individual schools affected and early, universal, communication 

about Covid from the Local Authority with schools taking place in early February.  Government guidance 

for schools began to be issued in the latter part of February, and the launch of the DfE Coronavirus help 

line on 2nd March.   This period also saw the provision of the first of many template letters and 

resources produced by the Council to support schools in dealing with what was an unprecedented 

situation at the time. 

 

2.1.4 By the middle of March schools were preparing for closure to the majority of pupils, which of course 

was announced on 19th March, to take effect from Monday 23rd March. 

 

2.1.5 From Monday 23rd March schools were only open to the children of critical/key workers (the definition 

of which was updated frequently as the pandemic unfurled), and children with a social worker.  During 

this initial period, and certainly until the beginning of the summer term in late April, many things were 

uncertain for schools, and headteachers had to make many ‘common sense’ decisions in the absence of 

clear government advice, and the Council sought to support them in whatever way that was possible. 

 

2.1.6 At this point schools began to put in place the measures that have become so familiar: bubbles of pupils 

and staff working in isolation for those attending on site; regular washing/sanitising of hands; more 

regular cleaning of surfaces; the restriction of activities, particularly in in relation to sport and music; 

the restriction of the use of shared resources; and the provision of remote education to all pupils not 

attending on site education.  

 

2.1.7  Even after the beginning of the summer term, schools and their leaders were dealing with incredibly 

complex challenges and working very long hours in order to make things work.  Guidance from the 

Government often came out very late, with the expectation that it should be in place within hours.  

Schools were having to make plans to keep all pupils and staff still on site as safe as possible, developing 

skills that would not have automatically been included within the job description of headteachers.  

 

2.1.8  Covid cases affected school communities in many ways: where staff themselves tested positive or had 

to self-isolate because of contact with a positive case, staffing levels to support pupils in school or 

learning remotely was affected; whole bubbles had to self-isolate; families were affected personally 

through the devastating loss of loved ones. 
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2.1.9 Support from the Local Authority during the summer term took many forms: 

 Regular communication with individual headteachers to provide support: in the first instance 

this was daily and then dropped to lower frequencies as required. 

 Weekly meetings with secondary headteachers and primary headteacher cluster 

representatives, again to support and to problem solve together. 

 Regular meetings with special school headteachers.  Weekly multi agency meetings with leaders 

at Perseid to help risk assess the most vulnerable pupils. 

 Daily emails to headteachers from 25th March, to streamline communication with them from 

Council officers, and to summarise Government guidance. 

 The provision of risk assessment proformas, based on Government guidance about measures to 

be put in place to minimise and mitigate risk. 

 Regular health updates, including flow charts to clarify actions to be taken in the event of a 

positive Covid case. 

 Advice from Public Health Consultants for individual schools as needed. 

 Risk assessment proformas for individual pupils with EHCPs (at the beginning of the pandemic 

pupils with EHCPs had to have a risk assessment in place to attend school). 

 Updates to the LA model safeguarding policy. 

 Sharing of Children’s Social Care and Family Wellbeing Service arrangements to support 

vulnerable children during lockdown. 

 HR advice to enable leaders to support their staff; and managing agency staff 

 Signposting to the services provided by other agencies and organisations, including to support 

families in hardship 

 

2.1.10 It also took the form of original guidance, or guidance to compliment and flesh out that provided by the 

Government. This included guidance on: 

 Supporting and recording attendance. 

 Provision of Free School Meals and vouchers 

 Teaching resources to support mixed age face to face teaching 

 Provision of remote education 

 ‘Hubbing’ arrangements 

 Format of provision during the Easter holidays and the summer half term 

 Managing assessments in the absence of statutory assessment (primary) and the Teacher 

Assessed Grades (TAGs – secondary) 

 Managing the NQT process/support for ITT students 

 Clubs and before and after school care 

 Supporting staff and families with bereavement 

 Supporting pupils who might find remote learning difficult (eg SEND,EAL) 

 Working from home 

 Educational visits 

 Holding governors’ meetings, and the role of governors during this time. 

 School Streets, and travel arrangements for children and families. 

 

2.1.11 All Merton schools remained open to pupils allowed to attend during this period (two schools took the 

opportunity to provide ‘hubbed’ resources).   
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2.1.12  Officers in the Education Division continued their work with schools where possible.  In the vast 

majority of cases this involved remote working, and the use of online platforms (such as MS Teams and 

Zoom) to meet virtually with school staff, pupils and families.  EHCP assessments continued, though 

with exemptions to the law recognising the difficulty to complete assessments within timescales.  Some 

training was initially cancelled but the majority moved quickly online.  

 

2.1.13 Primary schools opened more widely to all pupils in the EYFS, Year 1 and Year 6 on 1st June; and 

secondary schools to Years 10 and 12 on 15th June.  Attendance was not mandatory but strongly 

encouraged.  More detail about attendance during Covid in Merton schools can be found on page 59. 

 

2.1.14 Ofsted carried out a focused visit looking at the local response to the pandemic, and said the following 

in their report about schools’ responses: 

 Children’s services staff, schools and partner agencies have worked together very effectively to 

enable the most vulnerable children and children in care to continue to attend school. 

 Significant efforts by staff in schools provided oversight of these vulnerable children throughout 

the lockdown period. Through frequent welfare calls to children and their families and visits to 

their homes, school staff identified some new vulnerabilities, such as economic hardship. They 

mitigated these issues through, for example, providing food vouchers and food to families. 

2.1.15 This section has hopefully provided a flavour of what was happening for Merton schools during the last 

weeks of the spring term and the whole of the summer term of this academic year.  The legacy of Covid 

obviously continues, and priorities for the Local Authority to continue to support schools in this context 

are outlined below. 

 Cross Phase Priorities for 2020/21 in response to Covid 

a) To support schools to plan for the return of pupils following lockdowns, and shorter spells of absence  

including as a result of the need to self-isolate; to support schools to identify what learning needs to be 

identified as ‘key’ before pupils can move on to their next year group/phase of education. 

b) To further support schools to develop their remote learning offer, and consider how schools’ learning 

during this time can impact positively in the future. 

c) To support schools to maximise the number of devices and access to Wi-Fi for their most disadvantaged 

pupils.   

d) To support schools to use catch up funding, to maximise its impact, and to report it appropriately and in 

line with government guidance. 

e) To advise schools with regards to assessment, again fitting in with national guidance (particularly with 

regards to Teacher Assessed Grades in the secondary phase), and providing local guidance where the 

national guidance is thin or lacking. 

 

2.1.16 The next part of this context section of the report looks at some of the more ‘business as usual’ context 

for Merton schools during 2019/2020, much of which will be familiar. Merton Local Authority continues 

to secure the improvement of its schools within the national context for both schools and local 

authorities.  
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Local Authority Statutory Functions 

2.2.1 Local authorities continue to have key statutory functions in relation to the education of its children and 

young people, and hence to securing the improvement of its schools.  These include ensuring that 

‘education functions are exercised with a view to promoting high standards ensuring fair access to 

opportunity for education and learning, and promote the fulfilment of learning potential’. 

 

2.2.2 In order to promote high standards, the DfE has identified that local authorities have considerable 

freedom as to how they deliver their statutory responsibilities.  Most importantly they should: 

 Understand the performance of maintained schools in their area, using data as a starting point to 

identify any that are underperforming, while working with them to explore ways to support 

progress; 

•  Work closely with the relevant Regional Schools Commissioner (RSC) and other local partners to 

ensure schools receive the support they need to improve; 

•  Where underperformance has been recognised in a maintained school, proactively work with the 

relevant RSC, combining local and regional expertise to ensure the right approach, including 

sending warning notices and using intervention powers where this will improve leadership and 

standards; and 

•  Encourage good and outstanding maintained schools to take responsibility for their own 

improvement; support other schools; and enable other schools to access the support they need to 

improve. 

 

2.2.3 In addition, when delivering their school improvement function, local authorities must have regard to 

the ‘Schools Causing Concern’ (SCC) statutory guidance.  This was updated and reissued in September 

2020. 

 

2.2.4 In particular, the guidance identifies the role of Regional School Commissioners (RSC) in SCC, exercising 

powers on behalf of the Secretary of State for Education.  The guidance clarifies that the RSCs should 

work with local authorities to build ‘a supportive schools culture’ to ‘work with school leaders to drive 

school improvement’.   

 

2.2.5 The guidance identifies the processes local authorities can take with RSCs may take in SCC that are 

eligible for intervention 

 

2.2.6 Local authorities and RSCs may give warning notices to maintained schools where they have concerns 

about unacceptable educational performance (including results below the floor standards), a 

breakdown in leadership and governance, or where the safety of pupils or staff may be being 

threatened. Where a maintained school does not comply with a warning notice, it will become eligible 

for formal intervention. 

 

2.2.7 Formal intervention by LAs is defined as the power to: 

 require the governing body to enter into arrangements; 

 appoint additional governors; 

 appoint an interim executive board (IEB); 

 suspend the delegated budget. 

 

Page 19



   
 

13 | P a g e  
 

2.2.8 The RSC also has the power to: 

 direct closure of a school; 

 take over responsibility for an IEB; 

 make an academy order. 

 

2.2.9 In schools that have been judged inadequate by Ofsted, an academy order will be issued by the RSC, 

requiring them to become sponsored academies.  

The National Context for Schools 2019/20 

Department for Education 

2.3.1 Trust Capacity Fund - High-performing academy trusts were encouraged to grow and support more 

schools across England, supported by £17 million. The Trust Capacity Fund will be used by high 

performing academy trusts to build on the rising standards in many sponsored academy schools, by 

ensuring they can provide support to communities and schools that need it most.   

 

2.3.2 Healthy Schools Rating Scheme - The DfE introduced the new healthy schools rating scheme, designed 

to recognise and encourage schools’ contributions to pupils’ health and wellbeing. It celebrates the 

positive actions that schools are delivering in terms of healthy eating and physical activity, and aims to 

help schools identify useful next steps in their provision. The scheme is part of a wider series of 

government actions to support pupils’ health and wellbeing, and is a commitment from the 

government’s Childhood Obesity Plan. This voluntary scheme is available for both primary and 

secondary schools. Schools will complete a self-assessment and then receive a rating based on their 

responses around food education, compliance with the school food standards, time spent on physical 

education and the promotion of active travel. Each participating school will receive a report based on 

their survey answers, and those achieving Gold, Silver or Bronze awards will receive a certificate. 

 

2.3.3 School Sport and Activity Action Plan - This action plan is a statement of intent, setting out a joint 

commitment from the Department for Education (DfE), Department for Digital, Culture, Media and 

Sport (DCMS), and Department for Health and Social Care (DHSC), to ongoing collaboration at national 

level to ensure that sport and physical activity are an integral part of both the school day and after-

school activities, so that all children have the opportunity to take part in at least 60 minutes of physical 

activity every day. 

 

2.3.4 Teacher Wellbeing Research Report – The key findings from this report were as follows 

 Teachers enjoy teaching and are positive about their workplace and colleagues, but they are 

disappointed by the profession  

 Levels of satisfaction with life are higher among the general public than staff in schools and FES 

providers and overall levels of teachers’ occupational well-being are low  

 Workload is high, affecting work–life balance  

 Staff perceive lack of resources as a problem that stops them from doing their job as well as they 

can  

 Poor behaviour is a considerable source of low occupational well-being, and teachers do not always 

feel supported by senior leaders and parents with managing it  

 Relationships with parents can be a negative factor and a source of stress  
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 Educators told us that they do not have enough influence over policy, which changes too quickly  

 Educators also feel that Ofsted inspections are a source of stress  

 Findings on overall support from senior leaders are mixed  

 Staff need more support from their line managers  

 

Recommendations for leaders included: 

 Fully support teachers to implement behaviour policies consistently and ensure that the overall 

school culture helps to optimise pupils’ behaviour.  

 To reduce teachers’ workload leaders should familiarise themselves with the DfE’s guidance and 

toolkit to reduce workload in the areas of marking, administrative tasks and lesson planning.  

 Senior leaders should ensure that parents are informed about the most appropriate ways of raising 

concerns and that they have appropriate mechanisms to respond to parents.  

 Develop staff well-being by creating a positive and collegial working environment in which staff feel 

supported, valued and listened to and have an appropriate level of autonomy.  

 Leaders should familiarise themselves and their staff with the new education inspection framework 

(EIF) to avoid unnecessary workload.   

 

2.3.5 SEND review - The DfE announced a review into support for children with SEND, following the 

announcement an extra £700 million in funding for 2020/21 for pupils with SEND.  The review aims to 

cover:  

 the evidence on how the system can provide the highest quality support that enables children and 

young people with SEND to thrive and prepare for adulthood, including employment   

 how to better help parents make decisions about what kind of support will be best for their child   

 making sure support in different local areas is consistent, joined up across health, care and education 

services, and that high-quality health and education support is available across the country  

 how to strike the right balance of state-funded provision across inclusive mainstream and specialist 

places   

 aligning incentives and accountability for schools, colleges and local authorities to make sure they 

provide the best possible support for children and young people with SEND  

 understanding what is behind the rise in demand for education, health and care (EHC) plans and the 

role of specific health conditions in driving demand; and  

 ensuring that public money is spent in an efficient, effective and sustainable manner, placing a 

premium on securing high quality outcomes for those children and young people who need 

additional support the most.  

 

2.3.6 Early Years Foundation Stage reforms – early adopters invitation - In January 2020 all primary and 

infant schools and academies were invited to voluntarily implement the forthcoming reforms to the 

Early Years Foundation Stage a year early in the academic year 2020 to 2021. 14 Merton schools took 

up this offer, and are being supported by our Early Years Adviser. 

2.3.7 Free school meals/Pupil Premium - The DfE increased the rates of the PPG. From April 2020 the new 
rates were:  

 £1,345 per primary-aged pupil  

 £955 per secondary-aged pupil  
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Ofsted 

2.3.8 New inspection framework – inspection under the new framework started in September 2019. The key 
features of the new inspection process include the following:  
 Good schools are subject to two days of Section 8 inspection, an increase from one day.  
 Section 5 inspections are also two days.  The size of the inspection team varies according to the size 

and nature of the school.  
 Good schools will continue to be re-inspected approximately every four years, unless Ofsted’s desk 

top risk analysis indicates that there are concerns.  
  At the heart of the EIF is the new ‘Quality of Education’ judgement, the stated purpose of which is to 

put a single conversation about education at the centre of inspection. This conversation draws together 
curriculum, teaching, assessment and standards.  

 
2.3.9 Inspection of outstanding schools - The Secretary of State for Education confirmed plans to allow 

Ofsted to re-visit all schools currently judged to be outstanding within the next five academic years 
under government proposals. 

 
2.3.10 Ofsted’s approach to three year KS4s – In a blog Ofsted confirmed that there is no ‘preferred length’ 

for KS3 provision.  Their final judgements is based on whether schools offer pupils an ambitious 

curriculum across their whole time in secondary education – whether it is rich, ambitious and well 

sequenced – rather than when each element is delivered. However it was noted that a three year KS4 

could result in a narrowed curriculum, because pupils might be narrowing the subjects they study to the 

ones they will be examined in at the end of KS4. 

 

2.3.11 Making the cut: how schools respond when they are under financial pressure - This Ofsted 

report summarises the findings from a qualitative research project carried out in 2018–19. This research 

was not designed to give an overview of the financial situation of schools in general, but to explore how 

schools make decisions when they are under financial pressure, and what impacts these decisions could 

have on quality of education.  Key points/sections to the report include:  

 ‘School funding is not historically low, but has decreased in recent years, and costs have risen’  

 ‘Schools feel squeezed and see funding as a major issue’  

 ‘SEND provision is being squeezed’  

 ‘Curriculum breadth and quality of education may be coming under pressure’  

 ‘How staffing cuts are affecting schools’  

 ‘Rising workload may lead to retention problems’  

 ‘Attainment is being maintained, however’  

 ‘Although [Ofsted] found evidence of good financial decision-making, this was not always the case’  

 

Next steps were identified as the following:  

 ‘Schools are working in a challenging financial environment, and we found many examples of leaders 

being thoughtful and sometimes innovative in how they dealt with that. But, in the education system 

as a whole, there is room for improvement in how school leaders and governors make decisions on 

resources. This will affect the quality of education that our children and young people will receive, 

and that makes it a priority to us at Ofsted.  

 For this reason, we will be carrying out research to see whether it is helpful for inspectors to go into 

schools with some financial indicators, and what conversations with leaders, governors and trustees 

may help inform our judgements on leadership and management and quality of education. We will 

then decide whether to include these elements in future school inspections.’  
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2.3.12 Ofsted thematic report on child sexual abuse - Ofsted published a thematic report, which draws 

together the findings of six local area inspections carried out between and September 2018 and May 

2019, with the latest research on sexual abuse in the family environment.   The report notes that this 

issue remains taboo in families, in communities and amongst frontline professionals working with 

children and families.  This needs to change.  Key findings from the report include: professionals require 

greater training on this issue to improve their confidence in both recognising and responding to sexual 

abuse in the home; preventative work is too focused on known offenders; we rely too heavily on 

children to verbally disclose abuse; practice is too police-led and not sufficiently child-centred; and, 

children and non-perpetrating family members are not supported well enough.   The report concludes 

that a national strategy on sexual abuse in the family home is required as is better inter-agency 

information sharing with health, probation and school nursing staff often holding key information and 

insights. 

Black Lives Matter and Race Equality 

2.3.13 In May 2020 the death of George Floyd sent shockwaves around the world.  In Merton, we set up a 

new ‘Black Lives Matters and Equalities Forum’ to consider and plan for how we should respond.  

The forum met twice in the summer term, considering local and national data and other information.  

Membership of the group comprises senior school leaders, support and teaching staff, and 

governors.  The forum continues to meet, and there is now a strategy in place, and training and 

events for staff in a variety of roles and responsibilities. Supporting schools with this agenda is a 

priority for 2020/2021 (please see the summary of priorities on page 7). 

The Principles of School Improvement in Merton 

2.4.1 In this national context, Merton continues to carry out its school improvement functions in the same 

way that it has done so for the past few years.  There were some amendments to physical ways of 

working during the pandemic, but the principles remained the same.  Above all, the strong history of 

partnership working within Merton was critical to providing the basis of supportive and supported 

models of operation after March 2020. 

  

2.4.2 There is no expectation from national government that school improvement functions are carried out in 

the way outlined in the next few pages, and funding to do so from central government is limited.  

However, the Council and the Schools’ Forum have made the decision to maintain funding for this 

school improvement offer in order to support the maintenance of the high standards currently achieved 

by Merton schools.  There is a commitment from continued partnership working to continue to support 

schools in this way.   

 

2.4.3 The following principles are used for school improvement in Merton: 

 All children and young people in Merton deserve to receive education that is at least good, and 

which they enjoy.  The aspiration is for as many as possible to be in provision that is judged to be 

outstanding. 

 Much of the expertise which ensures schools are good or better is located in schools already.  This 

expertise needs to be maximised and shared, building strong working relationships with education 

leaders in the area.  This is particularly important as the government’s vision of a schools’ led system 
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becomes embedded and the model of school improvement needs to change as national funding 

arrangements change. 

 Partnership working should explicitly ensure that all education professionals working in Merton, 

both in schools and the LA, work together for the benefit of all children and young people. 

 Support and challenge for all Merton schools is provided on the basis of the rich information 

gathered from schools themselves, and using the resources available to the Local Authority, 

including the work of Merton Education Partners and Advisors, and of other LA officers, with Merton 

Schools. 

 Support and challenge is provided to schools in inverse proportion to success.  Where concerns are 

identified, both the support and challenge increase responsively. 

School Improvement in Merton in Practice 

School Improvement Strategy 

2.5.1 Merton refreshed its School Improvement Strategy for 2019 – 2020 in light of the current local and 

national contexts.  This set out the LA’s principles, aims, priorities and mechanisms to ensure that all 

Merton schools are supported and challenged to continue to improve and to provide the best possible 

education for the children and young people in their care.    

The Strategy outlined:  

 the principles and aims of School Improvement in Merton;  

 priorities for improvement in Merton;  

 partnership working in Merton between schools, the Local Authority and other partners;  

 the Local Authority’s role in monitoring, providing challenge and support, and intervention in Merton 

schools; 

 school categorisation and levels of support.  

Partnership working 

2.5.2 Collaboration between Merton schools is strong, and Merton recognises that building on this strength is 

of paramount importance in seeking to secure the best outcomes for Merton’s children and young 

people.  The following are key existing mechanisms for collaboration and partnership working within 

Merton. 

 

2.5.3 The majority of Merton schools are members of local school clusters.  These are organised as follows: 

 East Mitcham 

 Mitcham Town 

 Morden 

 West Wimbledon 

 Wimbledon 

In addition, there is a cluster of Catholic schools, and a secondary phase cluster.  Many schools will use 

not just the cluster relationships, but links with other schools both within Merton and beyond to share 

and gather best practice. 

2.5.4 The schools’ partnership, ATTAIN, is made up of members from primary, secondary and special schools 

across the Borough, as well as members of the Education Department of the Local Authority.  It aims to 
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improve the quality of learning and teaching through collaborative expertise; to share best practice in 

order to secure high quality provision in a cost effective way; and to develop Merton schools’ collective 

ability to inspire, and support and challenge each other to enrich Merton schools and Merton 

communities.   

 

2.5.5 Merton Leaders in Education (MLEs) provide school level support for leadership.  This is a local 

programme, based on the local leaders in education programme.  Working within a local programme, 

MLEs are able to bring a local knowledge of systems and of high expectations for Merton children and 

young people.  

 

2.5.6 Primary Expert Teachers (PETs) come from Merton’s pool of excellent teachers, and provide hands on 

support for primary teachers in the classroom, focusing in particular on English and mathematics. 

 

2.5.7 The Merton Special Teaching Alliance (MSTA) provides support for schools including coaching and 

leadership development programmes.  This offer complements and enhances the local offer of support 

for Merton schools.  The MSTA also offers a Schools’ Direct programme to maximise the new to 

teaching recruitment opportunities for Merton Schools. 

 

2.5.8 Teach Wimbledon is an alliance of local schools which, in partnership with the Local Authority, runs 

another Schools Direct new teacher training programme, again strengthening recruitment options for 

Merton schools. 

 

2.5.9 A number of schools (19 at present) are engaged in a peer review process, guided by Merton inspectors.   

 

2.5.10 Merton also seeks to develop collaborative relationships beyond its boundaries.  The South West 

London School Effectiveness Partnership (SWLSEP) takes partnership working for the LA and Merton 

schools beyond the Borough border.  Best practice and expertise is shared through joint programmes of 

professional development, focusing in particular on leadership, governance and curriculum 

development. 

 

2.5.11 Where expertise is not yet available locally, Merton looks to draw on the expertise of education 

professionals further afield.  These include National Leaders in Education (NLEs), National Leaders of 

Governance (NLGs) and Teaching School Alliances located outside Merton. 

Merton School Improvement (MSI) Team 

2.5.12 Merton continues to: 

 Support and challenge schools to remain good or outstanding; 

 Support and challenge schools to improve from an Ofsted ‘requires improvement’ judgement as 

soon as possible; 

 Support schools in responding to national policy changes and government initiatives. 

 

2.5.13 The Merton School Improvement team comprises inspectors (known as Merton Education Partners, 

MEPs) and advisors who work with schools, providing both in school support and challenge, and 

universal, central support, (mostly through continuing professional development opportunities). 
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Targeted support and challenge 

2.5.14 All maintained schools continue to be linked to a MEP, and receive at least two visits a year.  During 

these visits, leaders and governors are challenged and supported, particularly with reference to the 

areas covered by the Ofsted framework, including safeguarding.  Where schools are evaluating 

themselves to be less than good, or where there were concerns about performance, support from the 

MEP increases.  Advisors offer targeted support for identified schools, focusing on raising standards and 

improving the quality of teaching with regard to English, mathematics, equalities (including for those 

pupils eligible for the Pupil Premium), assessment, the curriculum and Early Years.   

 

2.5.15 In 2018/2019, where schools were identified as facing particular challenges (for example, they had an 

Ofsted judgement that judged them to require improvement, or a range of data indicated that there 

was a risk of a drop from a good or outstanding judgement), a ‘Support and Challenge Group’ was 

implemented.   

 

2.5.16 A Support and Challenge Group may be provided to schools causing concern in any area of the Ofsted 
framework for the inspection of schools related to achievement, teaching, behaviour and safety, and 
leadership and management. The LA uses the most robust intelligence available to determine whether a 
school might be causing concern. 

 
2.5.17 Support and Challenge Groups are set up in partnership with the school, through first approaching the 

Headteacher, with the expectation that each school will engage in the process in the context of the LA 

duty to promote high standards. 

 

2.5.18 The purpose of Support and Challenge Groups is to: 

 challenge and hold the school to account for improvements required in line with the school’s action 

plan/development plan;  

 monitor and evaluate progress towards those improvements; 

 provide the leadership of the school with an opportunity to rehearse key messages about the 

progress the school is making;  

 ensure support for the school is effectively co-ordinated, and broker additional support where 

needed; 

 provide advice and guidance to the school from a range of school improvement experts; and 

 enable the LA to get a better understanding of the school. 

 

2.5.19 Recognising that a range of factors underpin the effectiveness of schools, the MSI team works closely 

with a range of other LA teams and services which contribute to the wider school improvement agenda 

in Merton.  These include: 

 Virtual School for Looked after Children 

 Schools’ Management and Information Service Support Team (Schools’ IT support) 

 Governor Services 

 Equalities and Diversity Team 

 Special Educational Needs and Disabilities Integrated Service (SENDIS) 

 Virtual Behaviour Service 

 Language and Learning Support Team 

 Vulnerable Children’s Team 
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 Supporting Families Team 

 Education Welfare Service 

 Traveller Education Service 

 Continuing Professional Development Team 

 Early Years’ Service 

 

2.5.20 Drawing on the range of information available, including pupil achievement data and schools’ most 

recent Ofsted inspection outcome, support for schools is targeted towards those that require it most.  

Following an initial in-depth analysis of the information and deployment of resources at the beginning 

of the school year, support continues to be adapted throughout the year as situations change. 

Universal offer for schools 

2.5.21 The universal offer for all schools, including central training, is also devised based on the knowledge of 

local school needs and in the context of the national education agenda.  The MEP programme provides 

a framework for school self-evaluation, and a quality assurance function, giving external verification to 

self-evaluation for all schools.  In general, the MSI team has supported schools with the following this 

year:  

 updates on national changes and developments; 

 a quality assurance and accreditation programme for Newly Qualified Teachers (NQTs); 

 guidance on assessment, and the collection, presentation and analysis of pupil achievement data; 

 identification and sharing of local and national good practice; 

 guidance in identifying, analysing, planning for and monitoring required improvements; 

 preparation for Ofsted; 

 advice and guidance to ensure any priorities identified in inspection are addressed; 

 training, coaching and advice on the curriculum, pedagogy, assessment, and teaching and learning; 

and 

 general support for leadership. 

 

2.5.22 Many of the services listed in the section above (‘Targeted support and challenge’) also offer a buy back 

service through service level agreements for all Merton schools. 
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3. Ofsted Outcomes and School Improvement 

 

 

3.1 The proportion of schools judged to be good or better in Merton was maintained at 95% over the 

course of the academic year.  This proportion continues to be above the London and national averages.  

All of the Council’s secondary and special schools continue to be judged to be good or better, with the 

proportion of secondary schools judged as outstanding remaining at 63% (well above national and local 

averages).  Two out of the three special schools are judged as outstanding; 38% of special schools 

nationally are judged outstanding.  Three of the Borough’s 44 primary schools were not yet judged to be 

good or better as of August 2020.  This means that 93% of primary schools were judged to be good or 

better at that point, which is above the national average of 88% for this educational phase.  All of the LA 

maintained schools not yet judged to be good are receiving intensive support and challenge from 

Merton officers.   

 

3.2 The proportion of pupils in schools judged to be good or better was also maintained at 96%, which is 

above both the national and London averages. 

 

3.3 During 2019/2020, five LA maintained schools, academies and free schools in Merton were inspected – 

All Saints, Malmesbury, Aragon, SS Peter and Paul and Haslemere.  All five retained their ‘good’ 

judgement, although during the inspection of SS Peter and Paul it was identified that standards may 

have declined and so their next inspection will be a full Section 5 inspection.   

 

3.4 Strengths highlighted in the reports included the following.  From these can be gathered what Ofsted 

inspectors are looking for under the current inspection framework: 
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 Leaders and governors share a clear vision for the school. Inclusion and high aspirations are at 

the root of everything they do. Leaders work hard to meet the needs of all pupils. 

 [Pupils’] positive attitudes ensure that learning is not disrupted by poor behaviour.  

 Leaders regularly check the quality of learning across the school.  

 Senior leaders have created a supportive climate. Staff appreciate the training and 

development they receive. They feel valued and enjoy their work. 

 Governors and leaders ensure that their statutory duties are met and have put strong systems 

in place to keep children safe. Leaders work effectively with a range of professionals to ensure 

that pupils are protected. Staff receive regular safeguarding training and know what to do if 

they think a child may be at risk.  

 Leaders, staff and governors have designed a curriculum which gives all pupils a well-rounded 

education. They want to give their pupils the best chance of a successful future. Pupils in all 

year groups learn a wide range of subjects and achieve well.  

 Teachers expect pupils to work hard in all lessons. Teachers help pupils learn best when they 

break things down into small, bite-sized pieces and explain things very clearly.  

 Children in the early years develop phonics knowledge effectively. Teachers constantly check 

pupils’ understanding. Reading books are carefully matched to the sounds that children know. 

Consequently, they are becoming successful, confident readers. 

3.5  Areas for improvement identified included the following.  Again these give an indication as to what 

 Ofsted are looking for in inspection: 

 Leaders have responded to the school’s declining standards by looking closely at how subjects can 

be improved. Their development plans are well thought out. However, this work is in the early 

stages of improving what pupils learn and when. 

 Leaders have recently added depth to the plans for what pupils will learn. These plans show how 

pupils will progress as they move through the school. In science and design and technology, these 

plans are not yet embedded. Pupils do not have a deep enough understanding of subject content. 

 In history and geography, the planning and sequencing of lessons is not as effective as in other 

areas of the curriculum. 

 Governors need to have a more strategic role in the school. Currently, their role is more 

operational. 

 Senior leaders have not ensured that all leaders of subjects secure improvements to teaching. 

Senior leaders should make sure that subject leaders check the quality of teaching regularly in their 

area of responsibility and identify where further Inspection report: All Saints’ CofE Primary School 

25–26 September 2019 3 improvements are needed. 

These judgements help to inform the school improvement offer for Merton schools. 
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2019/20 School Improvement priorities, impact, and key actions 
taken 

3.6 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
3.7 
 

 

 

 

 

 

 

 

 

 

 

Priority: 
To continue to ensure all schools are judged to be at least good when inspected by Ofsted, through the 

effective use of the Merton School Improvement Strategy, including Support and Challenge groups. 

Action taken to secure improvement:  

All maintained schools and three academies were supported during the year through the Merton 

School Improvement Strategy (details of which can be found on page 17).  In particular during this year 

this included an introduction to, and support to prepare for, the new Ofsted inspection framework 

 

Support and Challenge Groups were put in place for all schools judged by Ofsted in their last inspection 

to require improvement, and for good or outstanding schools where the Local Authority identified that 

there was a risk that they would be judged less than good when next inspected.  These schools 

received significant and tailored support from members of Merton School Improvement and officers 

from other teams and services.  Support and Challenge Groups ceased temporarily at the beginning of 

the summer term, but were started again (virtually) by the end of the term. 

 

Impact:  

All schools maintained their good judgements when inspected; though SS Peter and Paul will receive a 

full Section 5 inspection when they are next inspected on the basis that the evidence collected 

indicated that standards might have fallen.   

Two of the three schools which had Support and Challenge groups in place and which were also 

inspected by Ofsted during the year received good judgements. 

Priority:  
To ensure all schools currently judged to be outstanding achieve outstanding outcomes in their next 
Ofsted inspections (in light of the proposal to remove their exemption from routine inspection). 
 

Action taken to secure improvement:  
In the autumn term 2019, Attain (the Merton schools’ partnership) agreed that all schools that would 

be expecting an inspection from Ofsted under the new framework would be supported through school 

reviews funded by the partnership.  This included all outstanding schools that haven’t been inspected 

since 2015 at the beginning of the processes.  This process was put on hold when the pandemic hit.  

MEPs continued to support outstanding schools through the MEP programme.  There will be 

workshops targeted towards the leaders of outstanding primary and secondary schools (separately) in 

2020/21 to help them prepare for the resumption of routine inspection.  Attain will discuss again the 

merits of reviews to support schools.  

Impact:  

No outstanding schools were inspected during 2019/20. 
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3.8 

 

 

 

 

 

 

 

 

 

 

3.9 

Priority: 
To ensure ATTAIN continues to provide strong local collaborative leadership, addressing local priorities 
effectively.   
Action taken to secure improvement: 
The Attain Partnership addressed key priorities for Merton schools during 2019/2020.  Through 
subgroups (led by Merton headteachers) the following projects were undertaken (and funding 
identified to support: 

 Co-ordinated Continuing Professional Development (CPD) - this subgroup worked together to 
develop a more coordinated approach to CPD delivered by the LA, the Merton Special Teaching 
Alliance (MSTA), and Teach Wimbledon.  In addition, NQT+1 programmes were devised and 
delivered for primary and secondary teachers, in their second full year of teaching to support 
them on their next steps as they emerge from their NQT year. 

 Financial Stability – this subgroup started work with a small group of School Business Managers 
(SBMs) to identify what support they need to ensure budgets are well prepared and mutual 
support is provided for each other within the SBM community.  The subgroup reported to the 
main Board in 2020/21 and actions are now being developed. 

 Primary English – this subgroup set up a project to improve primary teachers’ understanding of 
the expected standards in each year group in writing.  This group addressed priorities arising 
from ongoing relative underperformance in primary writing at the end of KS1 and KS2. 

 Recruitment, retention and leadership development – this subgroup developed a number of 
projects including: support for foundation subject curriculum leaders; reviews for schools to 
help them prepare for Ofsted inspection; ensured good representation from Merton schools at 
local recruitment fairs , and the development of a ‘primary pool’ for NQTs interested in working 
in Merton schools.   One headteacher, under the auspices of this subgroup and funded by the 
DfE, supported a school outside the Borough with recruitment and retention matters.  
Unfortunately, no Merton schools were eligible to access this DfE funded support.  

 SEND/inclusion - this subgroup oversaw two projects, one for a working group of SENCOs to 
develop a toolkit to support the measurement of SEND pupils’ progress, and the other to 
develop an approach to supporting the wellbeing of SEND pupils (the ‘Thrive’ approach). 

Priority:  
To support schools to prepare for inspection under the new Ofsted Framework for Inspection. 
 
Action taken to secure improvement:  

Following activity undertaken during the previous academic year (including a variety of briefings for 

leaders): further briefings were held for heads and senior leaders, as well as for governors; briefings 

were held for middle leaders across schools, supporting them to understand the expectations of them 

prior to and during inspection; and individual schools were supported through the MEP programme.  

Also, importantly, the experiences of schools that received an inspection under the new framework 

were shared with headteachers.  

 

Impact:  

Attendance at and feedback from the various briefings were good.   Attendees reported feeling 

supported and prepared for inspection.  All schools inspected during the year managed their inspection 

well. 
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 Secondary – this group continued to focus on raising the attainment of more able pupils at A 
level. 

Impact: 
All of these projects proceeded, with the exception of the Ofsted review process, despite Covid. Merton 
schools identified that the impact of these projects was good.  Evaluations of the NQT+1, Primary 
English and support for foundation subject curriculum leaders were particularly well evaluated.  The 
further development of the partnership is an ongoing priority, to ensure that it continues to move from 
strength to strength. 

School Improvement Priorities for 2020/21 

a) To adapt the MEP programme of support and support from advisers, to fit with Covid restrictions, whilst 

maximising impact. 

b) To continue to ensure all schools are judged to be at least good when inspected by Ofsted, through the 

effective use of the Merton School Improvement Strategy, including Support and Challenge groups, and 

the effective deployment of resources including MEP and adviser time, support from local strong 

schools and leaders, and the use of funding from the Schools Causing Concern budget. 

c) As the inspection framework is expected to change again, support all schools, but particularly those 

with longstanding outstanding judgements, to prepare for inspection. 

d) To ensure ATTAIN continues to provide strong local collaborative leadership, addressing local priorities 

effectively. 

e) To work closely, both strategically and operationally, with the local Teaching School Hubs to maximise 

their impact across the school system. 

f) To support leaders with their own mental health and wellbeing, and in turn enable them to support 

their staff. 

g) To work closely with schools to develop understanding of what works to support pupils in receipt of 

SEND support, and to avoid the need for them to have an EHCP. 

h) To embed the new ‘Black Lives Matter and Equalities Forum’ and the new ‘Equalities Leads Network 

Meetings’ so that the Merton school system responds effectively to recent events, embeds and 

maintains changes to attitudes and practice, and improves outcomes for pupils from black and other 

minority ethnic groups. 
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4. Achievement of Merton Pupils 

Early Years Foundation Stage Profile: performance information and 
analysis 

There were no assessments undertaken at the end of the EYFS in 2020. 

2019/20 Early Years priorities, impact, and key actions taken 

4.1.1  

Priority:  
To continue to work with strong local providers (including the English hub) to support schools to 
improve early language development. 
 
Action taken to secure improvement:  
As of summer 2020, 22 Merton primary schools had engaged with the English Hub, either through 
showcases and further CPD or through audits and targeted support. 
 
Due to Covid restrictions, contact from the Merton English Adviser and the Early Literacy Specialists 

from the hub with some schools became limited – some of the training and support was deferred to 

the new academic year. 

Impact:  
In individual schools where support has been targeted, impact has included improvements in the 
consistency of teaching, and in the embedding of systems in schools. Although the impact is not yet 
being seen consistently, phonics screening check outcomes for individual schools would suggest that 
it is beginning to emerge. 

 
4.1.2      

Priority:   
To improve Personal, Social and Emotional Development (PSED) outcomes so that they are more in 
line with London averages. 
 
Action taken to secure improvement: 
Outcomes from the 2019 Early Years Foundation Stage Profile (EYFSP) were shared with EYFS 
leaders.  This development session focused on the following; 

 Identifying risk factors and signs of poor emotional wellbeing 

 Understanding the importance of attachment and ensuring the key person system was in 

place 

 Establishing positive relationships with parents 

 Managing and understanding the behaviour of children consistently within the team 

 Maintain routines so that children feel safe and secure 

 Understanding that physical and mental health are closely related and how to promote both 

in the provision 

 Managing transitions and support children through changes in their lives. 

The main concern from schools concerned managing behaviour in the early years consistently.  In 
response to FS leaders concerns Positive Behaviour Management Guidance was written and 
disseminated. 
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In the summer term 2020, resources to support young children and their families around Covid-19 
were shared with schools. 
 
The Merton booklet on managing transition into nursery was updated in light of Covid-19 and was 
sent out to all early years’ providers by the early years’ team. This supports children’s emotional 
wellbeing and establishing positive relationships with parents. 
 
New transition guidance was created for children transitioning from Nursery to Reception, and from 
Reception to Year 1 in light of Covid-19. This document emphasised the need to support PSED as 
well as having practical issues addressed. 
 
Impact:  
Schools report that they have felt supported and that children have been able to cope with 

changes. 
 
4.1.3 

Priority:  
To improve outcomes for children eligible for Free School Meals; and for Black Caribbean and Asian 
Pakistani children. 
 

Actions taken to secure impact: 
The Equalities Adviser provided central training for Pupil Premium leads to enable them to plan their 

school’s Pupil Premium strategy statement. A number of schools were supported in their review and 

evaluation of their previous Pupil Premium Grant (PPG) spend, and in their planning and delivering 

of their PP strategy.  

School EAL/EMA & Inclusion leads were supported in their development of remote and home 

learning to take account of the particular circumstances of multilingual and disadvantaged families. 

Following the Black Lives Matter issues arising in the UK, a BLM and Equalities forum was created. 

Senior leaders, governors and equalities leads in schools met together and produced a strategy. As a 

result , resources were collated and training provided for senior leaders and teaching staff across all 

schools. 

Impact: 
Individual schools were supported, and a strategic approach to developing understanding and 
practice with regards to race equality was developed. 

 

Early Years Priorities for 2020/21 

a) To support schools that have adopted the new EYFS reforms early, and to prepare all schools for full 

implementation from September 2021. 

b) To support schools to implement strategies to help pupils with early literacy, including promotion of 

the Nuffield Early Language Intervention (NELI). 

c) To improve the understanding of foundation subject leaders of what good looks like in their subject 

in the EYFS, to secure effective transition between the EYFS and Year 1, and to help them to prepare 

for Ofsted inspection. 
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Year 1/2 Phonics Screening Check: performance information and 
analysis 

 
4.2.1 The Phonics Screening Check is a reading test based on pupils’ ability to recognise words and sounds 

using phonic decoding strategies. Pupils’ performance is reported on the basis of whether they have 

achieved the expected standard or not. There are no grades.  All pupils in Year 1 are expected to be 

checked unless they have no phoneme/grapheme correspondence (i.e. they are unable to link letters on 

the page to the sound they make).  The small numbers of pupils that do not achieve the expected 

standard in Year 1 are rechecked at the end of Year 2. 

4.2.2 During the academic year 2019/20 the Year 1 Phonics Screening Check was delayed until the autumn 

term of 2020 (when the pupils were in Year 2) because of the Coronavirus pandemic.  Although 

occurring in the next academic year, these results are reported here as they are relevant to the 

academic year 2019/20. These are the only academic outcomes which will be reported for this year.   

Phonics - headline performance information and analysis 

 

Provisional data for Merton available only. National statistics will be published between Sept and October 2021 

 

4.2.3 84% of pupils reached the expected standard for phonics decoding in Merton, an increase of one 

percentage point  in comparison for the Year 1 1 cohort the previous year.  This is above the national 

average, and in line with the local averages, for 2019; the 2020 results will not be published until 

autumn 2021.    
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Year 1/2 Autumn Phonics main pupil groups and analysis 

 

Provisional data for Merton available only. National statistics will be published between Sept and October 2021 

 

  

4.2.4 The achievement gap between pupils eligible for the pupil premium has risen by four percentage points 

to 17 percentage points.  This gap is wider than that seen nationally and locally in 2019.  It may be 

indicative of the impact of lockdown on disadvantaged pupils, and their access to remote learning 

(whether because of lack of devices, or because support for learning at home was more challenging for 

families). Whilst some of these pupils would have been permitted to attend school, as part of the 

government defined disadvantaged cohort (which also allowed schools to identify pupils who would 
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benefit from attending school face to face), this will not have been the case for many.  As noted in the 

context section of this report, such a wider gap is likely to be seen nationally as well. 

 

4.2.5 The performance of girls rose by three percentage points, whilst that of boys dropped by one 

percentage points, meaning that the achievement gap between them has widened (even though it 

remains in line with the gaps seen locally and nationally).   

 

4.2.6 The performance of pupils both in receipt of SEND support and EHCPs rose this year.  Pupils with EHCPs 

continue to outperform the same group nationally and locally, whilst those in receipt of SEND support 

perform better than the same group nationally, but below the same group locally.  It should be noted 

that pupils with EHCPs were allowed to attend school during the first lockdown. 

 

4.2.7 The performance of the largest and priority ethnic groups represented in this year group in Merton 

exceeded the averages for the same groups nationally, with the exception of Black African, Mixed 

Other, Asian Pakistani and White and Black Caribbean pupil groups.  The last of these is of particular 

concern, where the gap is 14 percentage points.  Action undertaken as part of the Black Lives Matter 

and Equalities Strategy aims to encourage schools to address this gap (as well as others identified in 

data from previous years).  
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End of KS1 and KS2: performance information and analysis 

There were no tests or assessments carried out for Year 2 or year 6 pupils in 2020. 

2019/20 Primary phase priorities, impact and key actions taken 

4.3.1 

Priority:  
Further embed and improve primary writing outcomes, especially for boys. 

Actions taken to secure impact:  
A range of central training delivered before lockdown addressed primary writing.  These included: 

 Training for Newly Qualified Teachers  

 New to Year 2 

 New to Year 6 

 EYFS Exceeding Writers 
In addition, a project funded by Attain, and for teachers in Years 3 and 4 was started during 
2019/2020, but was put on hold when Covid intervened.  The project builds on the success of a 
project for Year 5 and 6 teachers implemented during 2018/2019, and aims to develop both teacher 
subject knowledge of the requirements of the Year 3 and 4 writing curriculum and standardisation 
materials for use when making assessment judgements in these year groups. It is planned to restart 
this programme in the new academic year. 
 
Impact:   
The impact of this work is yet to be evaluated in terms of pupil outcomes, but once again teachers 
report early impact in their work in the classroom. 

 
4.3.2 

Priority:   
Provide support for leaders to review the broader curriculum offer, and further develop the skills of 
middle leaders. 
 

Actions taken to secure impact:   
Middle leaders were supported to develop their ability to review the curriculum offer through: 

 The development of key resources to help subject leaders to: review/audit their subject in 
the school; review/audit their own skills as leaders to identify strengths and areas for 
development; ‘how to’ guides to enable leaders to undertake key activities such as 
evaluating the quality of learning in books, and evaluating the quality of teaching in their 
subject; core handbooks for curriculum leaders. 

 A series of briefings to help them prepare for Ofsted inspection, with its focus on the 
broader curriculum.  These briefings allowed for best practice to be shared between schools 
as well as to share the key resources developed by the primary team mentioned above. 

 The development of a series of workshops for Geography, History, Computing and Art 
subject leaders, using experts from the University of Roehampton, and funded by the 
schools’ partnership, ‘Attain’. 

 

Impact:  
The briefings and key resources were very well received by middle leaders, and by senior leaders as 

they sought to find ways to develop the roles of colleagues in their schools.  The impact of the Attain 

workshop is yet to be fully evaluated as this project spilled over into the new academic year. 
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4.3.3 

Priority:  
Refine school target setting processes, injecting further aspiration so that second or first quartile 

performance is achieved in comparison with statistical and Outer London neighbours.   

Actions taken to secure impact:  
Expectations regarding targets were restated with schools, and these were collected through the 
MEP programme.  MEPs provided challenge, particularly where the targets themselves and/or the 
difference between targets and performance in the previous year were awry.  MEPs also discussed 
with schools the gap between current performance in the autumn and spring terms and targets, to 
identify what remedial actions schools needed to take to ensure pupils achieved at the standard 
expected.  To support schools with the accuracy and consistency of their data, further work was 
undertaken to support moderation of assessments. 
 
Impact:  
The cycle was not completed because there were no KS1 or KS2 tests or assessments in the summer 
of 2020.  However, schools’ understanding of the Local Authority expectations with regards to 
targets and performance has improved. 

 
4.3.4 

Priority:  
Support schools to continue to embed a mastery approach to the teaching of mathematics. 
 
Actions taken to secure impact: 
Merton Maths Adviser support for schools reinforced the mastery approach to teaching 
mathematics through: 

 1:1 teacher support for planning and delivery of content 

 Bespoke professional development for staff teams to further develop their approach to 
teaching mathematics 

 Support for teaching assistants to apply the principles and strategies in their role in 
supporting individuals and groups of pupils 

 Leadership planning to improve mathematics teaching and learning school-wide and to 
develop a consistently applied approach 

 
Support for mathematics subject leaders in further developing the mastery approach in their 
schools.  There has been specific focus on the following areas: 

 Assessment of ‘greater depth’ 

 Aspects of subject knowledge: Additive reasoning 

 ‘S’ planning for coherence and progression 

 Lesson design for coherence 

 Addressing the needs of those working below ARE 

 Planning for return to school in September 2020 after lockdown – adapting the ‘missed’ 
curriculum  (specific response to COVID) – looking at key skills and knowledge 

 
The Merton Maths Adviser led a cohort of schools on the Specialist Knowledge for the Teaching of 
Mathematics Programme (London South-West Maths Hub). 10 Merton schools (alongside schools 
from neighbouring LAs) attended a series of sessions on enhancing subject knowledge. 
 
She also co-led (with Wandsworth) a programme on supporting pupils with SEND within the 
teaching for mastery approach (London South-West Maths Hub). 
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98% of Merton primary schools have accessed the London South-West Teaching for Mastery 
programme in some form (as of March 2021). This takes into account the last 4 years and includes 
2019-20 
 
Impact:  

The positive impact of this work has been seen in the growing confidence and knowledge of 

maths subject leaders. The depth of their knowledge has improved and is evidenced in the 

way they reflect and discuss the journey their schools are making in developing the mastery 

approach.  

In schools where this development has been a priority, through classroom visits, it is clear 

there has been progress in the quality of teaching and learning in individual teachers. 

 
4.3.5 

Priority:   
Improve outcomes in the phonics screening check.    

Actions taken to secure impact:  
Phonics screening check data for was discussed at English subject leaders’ meetings to identify 
strengths and areas for development. 

   
The local English Hub (led by Chesterton Primary School) worked with identified schools, where 
results have been historically lower.  Hub impact on phonics screening data - clearly there are other 
factors that should be considered but broadly: 

  
Merton officers created an Early Reading Support package to offer support in: 

 auditing school practice 

 the delivery of phonics lessons 

 use of decodable and banded books 

 support for the lowest 20% 

 preparation for an Ofsted deep dive in early reading 
  

The package includes narrated PowerPoint presentations, teaching activities and guidance 
documents.  

 
Impact:  
Despite the restricted opening of schools during lockdown, outcomes for Merton pupils in the 
Phonics Screening Check undertaken in December 2020 demonstrated a small improvement in 
comparison with 2019 outcomes. Nevertheless, outcomes are still just short of Merton’s all time 
highest result, achieved in 2018.  This will need to remain an ongoing focus, in addition because the 
impact of lockdown on the early language skills of children has been significant. 
 
Of the schools that worked with the local English hub: 

 5 of the 6 schools that engaged with showcases and further CPD with the Hub, maintained 
or improved their phonics outcomes in December 2020 despite lockdown. One of these is 
on a 3 year upward trend, with a 7% increase on 2019. 

 5 of the 7 schools who were audited by the Hub maintained or increased their phonics 
outcomes in December 2020 despite lockdowns. 
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4.3.6 

Priority:   
Improve outcomes for Black Caribbean and Black African pupils. 
 
Actions taken to secure impact: 
Windrush Day was celebrated during lockdown with support from Merton Heritage team.  
Information and activities were posted on line and sent to schools to spotlight the particular 
contribution made by the Caribbean community in Merton.  
 
Following the Black Lives Matter issues arising in the UK, a BLM and Equalities forum was created. 
Data relating to possible underachievement of Black Caribbean and Black African pupils was 
scrutinised. Senior leaders, governors and equalities leads in schools met together and produced a 
strategy. Successful strategies to improve pupil outcomes are cited in the BLM and equalities 
strategy. As a result, resources were collated and training provided for senior leaders and teaching 
staff across all schools.   
 
Impact: 
Schools reported they felt supported with regards to this aspect of their work.  A strategic approach 
to developing understanding and practice with regards to race equality was developed. 
 

 
4.3.7 

Priority:   
Further support schools to strengthen their pupil premium strategies and narrow the gaps for 
disadvantaged pupils.   
Actions taken to secure impact: 
Pupil Premium training was provided for governors to enable them to challenge senior leaders 
regarding PPG spending and evaluations of successful strategies employed.  
The Equalities Adviser provided central training for Pupil Premium leads to enable them to plan 
their school’s Pupil Premium strategy statement. A number of schools were supported in their 
review and evaluation of their previous PPG spend, and in their planning and delivering of their PP 
strategy.  
Impact: 
Individual schools were supported to strengthen their pupil premium strategies, and central training 
allowed for a systems wide approach to improve practice. 

 
4.3.8 

Priority:   
Continue to support schools to develop inclusive practice for pupils with SEND, and to improve 
outcomes.    
Actions taken to secure impact: 

 Heateacher workshops  to explore inclusive practice in schools in light of SEND reforms and 
changes in the Ofsted framework. 

 Attain funded project – Measuring Progress for Pupils at SEN Support. Participation of 20 
schools and a range of Merton Council officers. 

 Termly SENCo Forum attendance by nearly all Merton schools.  

 Collaborative work with MSTA. For example, Reflective Supervision programme. Support 
targeted at support and challenge programme schools.  

 SENCo Working Group – SENCo representatives from each of the Merton clusters. 
Consultation and feedback group helping to steer Merton Council support for schools and 
ensure understanding of challenges faced by schools.  
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Impact: 
As a result of these various actions the following impact has been seen: 

 Begun the process of a joint understanding of what inclusive leadership practice looks like 
and what helps to achieve it. To be developed further with the possible use of NASEN 
resources. 

  A toolkit and guidance has been produced for ‘measuring what matters’ to ensure more 
accurate assessment of progress for pupils with SEND.   

 Feedback from schools is that the SENCO forum has helped developed school practice and 
schools feel listened to. 

 Collaborative work with the MSTA has resulted in strengthened practice of those 
participating through joint problem solving and coaching. 

 The SENCO Working Group has facilitated timely feedback for new Council initiatives. For 
example, EHCP application process. Ensures termly forum agenda is relevant and responsive 
to school needs. 

 

Primary Phase Priorities for 2020/21 

a) To work closely with the local English, maths and Early Years hubs to maximise impact and raise standards 

across the school system. 

b) To continue to support the development of curriculum leads in the context of Ofsted’s wider focus on the 

broad curriculum. 

c) In response to the impact of the pandemic and lockdown, to develop support for schools to improve pupils’ 

oral skills, to then impact on writing outcomes, including stamina to write at greater length. 

d) To further develop the consistency of the teaching of reading, and in particular to read for fluency. 

e) To further support schools to embed the mastery approach to teaching mathematics.   
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Key Stage 4: performance information and analysis 
 

4.4.1 Attainment at KS4 was calculated using Centre Assessed Grades (CAGs).  These are based on schools’ 
own assessments and so comparison with previous years’ performance is not valid.  

 
4.4.2 Attainment for Key Stage 4 (KS4) was published nationally, but Progress 8 (P8) has not been published 

using 2019/20 data because of the cancellation of GCSE exams. Calculating P8 has an element of 
modelling (estimating the average A8 for pupils in similar prior attainment groups using exam data), and 
with the lack of this data, measuring progress using P8 is not meaningful.  There are no performance 
tables published, and therefore the performance of individual schools is not published either. 

 
4.4.3 Following the introduction of reformed GCSEs in 2019, comparison is not possible either between 2019 

and these outcomes. 
 

KS4 - headline performance information and analysis 

 

2017 2018 2019 2020

National 44.6 46.6 46.8 50.2

Outer London 49.2 49.9 50.4 53.6

London 48.9 49.4 49.7 53.2

Merton 50.2 49.7 51.1 53.1

40.0
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44.0
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48.0
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Key Stage 4 Attainment  8
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4.4.4 Performance in Merton secondary schools at KS4 remains strong. 

4.4.5 In the Attainment 8 indicator, Merton’s average (53.1) is above the national and in line with the London 

averages.   

4.4.6 The proportions of pupils achieving grades 9-4 in the EBacc subjects, including English and maths, and 

those students achieving a standard 9-4 pass in English and mathematics, are also above national and in 

line with local averages.  
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KS4 - main pupil groups and analysis 

 
 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

4.4.7 The gaps between disadvantaged pupils and their peers varies.  It has narrowed in the Attainment 8 and 

achieving a pass in English and maths indicators, but widened slightly in the EBacc indicator.  In general 

this means that the gaps are narrower than those seen nationally but wider than those in London.  This 

broadly speaking mirrors the comparisons last year.  There had been concerns nationally that 

disadvantaged pupils would be ill served by CAGs, but the in fact the reverse seems to have happened, 

with these pupils benefitting from the lack of exams. 

 

Gap 12.9 Gap 11.6 Gap 14.0
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Disadv 41.2 Disadv 41.5
Disadv 41.2
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4.4.8 Girls continue to outperform boys in all indicators although the gaps are narrower or similar to those 

seen nationally and in London.  It should also be noted that it has reduced (by four percentage points) in 

the EBacc indicator as a result of boys performance improving more than that of girls. 

 

4.4.9 Pupils in receipt of SEND support improved their performance in all three attainment indicators and 

remain above national and local averages (except in the EBacc indicator).  The performance of pupils 

with EHCPs dropped slightly, but also remains above national and local averages (except in the EBacc 

indicator).  This follows two years of rises in performance for pupils with EHCPs. 

 

4.4.10 The performance of pupils from black and minority ethnic groups was much more mixed than in 

previous years, where, although there were gaps, Merton pupils tended to outperform the same groups 

nationally and locally.  This remains the case this year in the English and maths indicator, but not so in 

the Attainment 8 or EBacc indicators, where black pupils in particular seem to be underperforming.  

This is a situation that requires careful scrutiny and consideration: there is national research that shows 

that black pupils are consistently under-assessed in comparison with their white peers when teacher 

assessment is used. 
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16 -18: performance information and analysis 

4.5.1 Performance measures in the 16-18 phase is split by the type of qualifications students are studying for 

into: 

• Level 3 – including A level, NVQ level 3, GNVQ advanced and key skills level 3. 

• A level – only A level outcomes. 

• Academic - A levels and a range of other academic qualifications taken at level 3, including AS levels, 

the International Baccalaureate, Applied A levels, Pre-U, Free-standing mathematics qualifications 

and the extended project. 

• Tech level - defined by the DfE as ‘rigorous level 3 qualifications for post-16 students wishing to 

specialise in a specific industry or occupation and that develop specialist knowledge and skills to 

enable entry to employment or progression to a related higher education course.’ 

• Applied general - defined by the DfE as ‘rigorous level 3 qualifications for post-16 students who wish 

to continue their education through applied learning and that equip students with transferable 

knowledge and skills.’ 

4.5.2 Attainment at Key Stage 5 (KS5) was calculated using Centre Assessed Grades (CAGs).  These are based 
on schools’ own assessments and so comparison with previous years’ performance is not valid.  

 
4.5.3 Attainment for KS5 was published nationally, but Value Added measures were not. There are no 

performance tables published, and therefore the performance of individual schools is not published 
either. 

 

Post 16 - headline performance information 

State funded school 
students 

Number 
of 

students 

Average Point Score per entry 

Merton London National 

Level 3 students 652 38.05 37.47 37.88 

A level students 546 39.52 38.91 39.43 

Academic students 553 39.54 38.89 39.54 

Tech level students 33 35.00 31.49 29.75 

Applied General students 246 33.44 31.12 31.14 

 

 

Page 47



   
 

41 | P a g e  
 

A level students 
APS per 

entry, 
best 3 

Percentage of 
students 

achieving 3 
A*-A grades 
or better at A 

level 

Percentage of 
students achieving 

grades AAB or 
better at A level 

Percentage of students 
achieving grades AAB 
or better at A level, of 

which at least two are in 
facilitating subjects 

Merton 39.71 19% 31% 22% 

London 39.01 21% 32% 24% 

National 38.8 22% 33% 24% 
 

 

4.5.4  When considering APS per entry for all Level 3 qualifications together, the performance of students in 

Merton is above the national and the London averages this year, (with the exception of Academic 

students where performance is in line with the national average).   

4.5.5 The proportions of students achieving the higher grades at A level improved this year, as might be 

expected with the CAGs, and although our performance continues to be lower than the national and 

local averages the gaps have narrowed. 

Post 16 main pupil groups 

Contextual Groups 
Number 

of A 
level 

students 

Average Point Score per A level entry 

M
e
rt

o
n

 

L
o

n
d

o
n

 

N
a
ti

o
n

a
l 

All Pupils 546 39.52 38.91 39.43 

Gender         

Female 293 40.31 39.60 40.22 

Male 253 38.62 38.05 38.63 

Gap   1.69 1.55 1.59 

Disadvantaged (no of students at the end of 16-18 study who entered for at least one A level qualification) 

Disadvantaged   

Not available 

  34.76   

All other pupils     38.23   

Gap     -3.47   

 

4.5.6 Girls continue to outperform boys, and the Merton gap for average point score per A level entry 

remains wider to those seen nationally and in London. 
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Not in Education, Employment and Training (NEET) 

4.6.1 The headline indicator for NEET is the combined figure for NEET and not known (therefore also 

including the young people whose current education, employment or training status is not known).  The 

DfE only publish 16/17-year-old data to bring this in line with Raising Participation Age (RPA) duties. The 

LA continue to support young people post 17 through the My Futures team, our in-house employability 

scheme, and the Department for Work and Pensions. Young people with EHCPs or those that are care 

experienced are supported beyond 18.  

 

4.6.2 The proportions of young people who are NEET, or whose status is not known, have remained low and 
are significantly better than national averages. Performance in all three indicators continues to place 
Merton in the top quintile of performance nationally.  Merton NEET and not known combined score is 
the 8th lowest of all authorities nationally (an improvement from 12th lowest in 18/19). The not known 
figure has risen very slightly but NEET has fallen. This is achieved through significant tracking and 
partnership working across schools, colleges and CSF teams.  It was predicted last year that the figure 

2017 2018 2019 2020

16-17 year old NEET Merton 1.6% 1.6% 1.6% 1.5%

16-17 year old NEET National 2.8% 2.7% 2.6% 2.7%

16-17 year old where activity is 'not
known' Merton

2.0% 1.0% 0.8% 0.9%

16-17 year old where activity is 'not
known' National

3.2% 3.3% 2.9% 2.8%

16-17 year old NEET or not known
Merton

3.6% 2.6% 2.3% 2.3%

16-17 year old NEET or not known
National

6.0% 6.0% 5.5% 5.5%

0%

1%

2%

3%

4%

5%

6%

7%

8%

9%

10%

16-17 year olds not in education, employment or training (NEET)

16-17 year old where 
activity is 'not known'

16-17 year old NEET

16-17 year old NEET and
not known
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may have reached an equilibrium, where the NEET has been maintained consistently at the same very 
low level for 3 years: this is true for 19/20.  

 
4.6.3 Our key focus for reducing NEET is to reduce the proportion of NEET within the following groups: those 

with SEND; care experienced young people and those who are open to the youth offending service or 
previously known to that team. 

Raising the Participation Age (RPA) 

 

4.6.4 In year performance of 16 – 17 year olds meeting the participation duty has improved by 0.9 percentage 

points, is higher than the London and national averages, and represents a five-year upward trend 

(against a fluctuating picture nationally )  Merton’s performance is in the first quintile (best 

performance) in comparison with other Local Authorities in England.  Merton is ranked 11th out of all 

English Authorities (January 2020, compared with 17th in January 2019).  

 

4.6.5 The proportions of young people in apprenticeships, or other education and training has risen slightly 

this year as well.  Apprenticeship percentages are lower in areas where education and training are 

higher. 

 

 

 

2018 2019 2020

National 91.4% 92.5% 92.6%

London 94.2% 94.9% 95.5%

Merton 95.4% 95.7% 96.6%

85%

90%

95%

100%
16-17 year olds participation in education and training
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Apprenticeship Participation 

 

4.6.6 When comparing the apprenticeship participation rates of Merton to those in the previous year, Merton 
has seen a rise in 16-17 year olds participating in apprenticeships. This is the second highest 
improvement against statistical neighbour LAs. 

 
4.6.7 2020 performance ranks Merton 5th in comparison to statistical neighbours, and as the only improving 

borough in the top 5.  
 
4.6.8 In absolute terms, apprenticeships for Merton are low due to high education participation in the 

academic age 16/17-year-old group. Apprenticeships may be taken up post 17, notably as the follow on 
from our in house employability scheme.  

September Guarantee 

4.6.9 The September Guarantee is an offer, by the end of the month of September, of a "suitable" place in 

education or training for 16 and 17 year olds. For 16 year olds the cohort is the Merton school 

population. For the 17 year olds it is our resident population. There has been a strong stable picture 

over 3 years of offers and progression to post 16 education and training.   

 

4.6.10 The proportion of 16 and 17 year olds receiving an offer fell slightly (by 0.1%) against 2019. 
Performance remains stronger than the London and national averages.  The 17 year old cohort requires 
significant tracking and in 2018-19 the LA identified that a lack of offers from South Thames College for 
one year students has impacted on our figures significantly, as 18% of Merton 17 year olds are educated 
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in one of the South Thames College sites. Young people with no offers are low in number and are 
tracked to prevent them becoming NEET post 16.  
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2019/20 Secondary phase priorities, impact and key actions taken 
4.7.1    

Priorities:   
To ensure all Merton secondary schools remain good or outstanding. 
 
Actions taken to secure impact:  
All secondary schools continued to be supported as appropriate through the Local Authority’s 

Merton Education Partner programme.  All schools were also supported through groups for senior 

leaders, heads of sixth form, curriculum leads and deputy headteachers.  These are fora, which 

continued virtually after March 2020, and where schools are briefed on current issues and best 

practice.  They also provide an opportunity for schools to share practice. The fora also facilitated 

networking across secondary schools in the borough and school-to-school support, as appropriate.  

Whole school and sixth form reviews were negotiated with headteachers through the Merton 

Education Partners in order to provide an external judgement on aspects of practice or an external 

validation of the school’s own self-evaluation. 

Impact:  
During the last academic year no secondary schools were inspected and so all schools remained 

good or understanding. 

 
4.7.2  

Priority:  
To maintain a focus on improving outcomes for the most able pupils post 16 so that the proportions 
achieving the higher A level outcomes improve.   
 
Actions taken to secure impact: 
Through the ATTAIN partnership, schools have received support to improve outcomes at the higher 
grades at A level. This has included funding to encourage teachers to become examiners, training led 
by senior examiners for teachers, funding to enable all A level teachers to join professional 
associations, and professional development from the Prince’s Trust.  
 
Impact:  
Outcomes at KS5 have shown some improvement, particularly at the higher levels for A levels, with 

gaps narrowing with national and local averages.  These outcomes need to be viewed with some 

caution as these were based on CAGs, but it is to be hoped that these indications of more general 

improvements.   

4.7.3 

Priority:  To narrow the gaps for key groups at KS4: disadvantaged pupils, boys, pupils in receipt of 

SEN support, White British and Black Caribbean pupils. 

Actions taken to secure impact: 
Support for schools and central training for senior leaders responsible for the Pupil Premium Grant 

was offered throughout the year 2019-20 by Merton School Improvement. Termly Secondary EMA 

and EAL leads’ network meetings continue to be supported by the LA, enabling key staff to develop 

support for student groups.  
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Impact:  

The achievement gap between disadvantaged pupils and their peers narrowed in key indicators at KS4 

this year.  Again, this will have been affected by the way pupils were assessed this year, but it is to be 

hoped that this direction of travel continues.  However, gaps remain wide for pupils from some black 

and minority ethnic groups. 

 

Secondary Phase Priorities for 2020/21 
a) To reduce the proportion of NEET within the following groups: those with SEND; care experienced 

young people and those who are open to the youth offending service or previously known to that team. 

b)  To ensure all Merton secondary schools remain good or outstanding. 

c) To maintain a focus on improving outcomes for the most able pupils post 16 so that the proportions 

achieving the higher A level outcomes continue to improve.   

d) To narrow the gaps for key groups at KS4: disadvantaged pupils, boys, pupils in receipt of SEN support, 

White British and Black Caribbean pupils. 
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5. Achievement of Pupils in the Virtual School  

Overview 

5.1.1  The achievement of children aged from three to sixteen was tracked very regularly through the 
statutory process of the development and termly review of their Personal Education Plans. In addition, 
for children of school age, the Virtual School collected an update on children’s progress and attainment 
at the end of each term and received a copy of the child’s annual report.  

 
5.1.2 Where children were not making the progress that is expected of them, the Virtual School worked more 

closely with key stakeholders, providing support and challenge, where appropriate, to ensure that 
progress is secured. Where appropriate, consideration was given to provide additional funding for 
additional interventions or resources to ensure that child have the support they require. Children who 
were not making progress during the autumn and spring term were closely monitored and tracked 
through half-termly Virtual School Progress Monitoring Meetings attended by the Virtual School 
Headteacher, Head of SENDIS, Head of Service for Looked after children, Permanency and Placements 
and chaired by the Head of School Improvement. The impact of these processes ensures that, where 
possible, children’s progress comes back on track. 

 

5.1.3  The DfE collects information on the educational outcomes of looked after children in Annexe A of the 
SSDA903 return. This information is collected annually for children who have been continuously looked 
after for at least 12 months on 31st March. This definition is used because 12 months is considered an 
appropriate length of time to gauge the possible impact of being looked after on educational 
attainment. 

 
5.1.4 Achievement of the ‘903 cohort’ is reported in the tables in this chapter, to allow for comparisons with 

national datasets.  The achievement of all children on roll of the Virtual School (not just those on roll on 
31st March) is also reported. 

 

EYFSP, KS1 and KS2 Outcomes 
 
5.1.5 No KS1 or KS2 assessments took place during the summer term 2020, due to lockdown. 
 

KS4 Outcomes 
 
5.1.6 During Lockdown 2020, all examinations were cancelled. Results of GCSEs were based on CAGs.  
 

Table: End of KS4 Outcomes (GCSE) 2020 
 

Year 11 
cohort 

Attained at least 
one GCSE  

(grades 9-4) 

Achievement in 5 
subjects or more 

(grades 9-1) 

English & Maths 
(grades 9-1) 

English & Maths 
(grades 9-4) 

English & Maths 
Strong  Pass 
(grades 9-5) 

2019 2020 2019 2020 2019 2020 2019 2020 2019 2020 

Merton All 
CIC  

(Cohort size 
2019 = 16 
2020 =20) 

7 
(43.7%) 

14 
(70%) 

3 
(18.75%) 

11 
(55%) 

4 
(25%) 

13 
(65%) 

1 
(6.25%) 

5 
(25%) 

1 
(6.25%) 

2 
(10%) 

Merton 
903 (13) 
(Cohort size 

2019 = 8 
2020 =13) 

7 
(87.5%)  

12 
(93%) 

3 
(37.5%) 

10 
(77%) 

4 
(50%) 

12 
(92%) 

1 
(12.5%) 

5 
(38%) 

1 
(12.5%) 

2 
(15%) 
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5.1.7  When comparing 2019 and 2020 performance information, there have been improvement in the 
performance of both the Merton SSDA903 cohort, and all Merton pupils, in all indicators. The 
proportion achieving grades 9-4 in English and maths, at 38%, is above the most recent national average 
available (18%).  

 
5.1.8 An improvement was to be expected as the proportions achieving in the key indicators improved as a 

result of the use of CAGs, for all pupils in Merton and nationally.  It should also be noted that the gap 
nationally between disadvantaged pupils and their peers narrowed slightly in 2020 (also, it is surmised, 
because of the use of CAGs).   

 
5.1.9 Although the improvements for Merton’s children in care should be viewed with caution, both because 

of cohort size and the national assessment situation, some of them are substantial.  The stronger 
performance of some pupils reflects the positive impact of stable foster placements, together with no 
change of school through secondary school years, particularly in key stage 4.   Other factors included 
coming into care prior to secondary school age; foster carers who were confident in supporting 
education and who had positive relationships with the school;   consistency of social workers; no issues 
regarding attendance or exclusions and a Good school as judged by Ofsted, where staff knew the 
individual student well 

 
5.1.10 Please see confidential appendix to this report for case studies A and B detailing the experiences and 

outcomes of two young people at this key stage. 

 
5.1.11 The DfE has confirmed that no Key Stage 4 data will be being released at all relating to the results of 

2020.  
 

Destinations at the start of September 2020 (new Year 12 cohort) 
 
5.1.12 19 out of 20 young people had a confirmed destination plan. The 19 young people were placed as 

follows: 

 1 special school 

 1 school sixth form 

 15 college 

 1 secure training centre 

 1 welfare secure accommodation  
 
5.1.13 One young person did not yet have a confirmed destination plan, however went on to secure an 

apprenticeship after re-sitting maths GCSE in the autumn.   
 

Post 16 Outcomes 
 
5.1.14 The Virtual School works in close partnership with colleagues in social care, schools and colleges to 

support children in care and Care Experienced young people to continue with education and training 
until the age of 25. 

 

Level 3 Results 2020 
 
5.1.15 Five young people achieved outcomes at Level 3 in 2020.  This compares with two young people in 

2019. 

Pupil Achievements Destinations 

1 A levels in Maths – B, Physics – B, Biology - 
C 

Royal Holloway College  
BSc Maths and Physics 
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2 Triple BTEC in Media  - Distinction*, 
Distinction*, Distinction* 

University of Greenwich 
BA Advertising and Digital Marketing 
Communications 

3 Triple BTEC in Applied Science – Merit, 
Merit, Distinction 

Point Blank Music School 
BA Music Production and Sound 
Engineering 

4 A levels in Art – A*, Psychology – A*, 
French - A 

King’s College  
BSc Psychology 

5 A level in Maths – A* and single BTEC in 
Applied Science Distinction 

3rd year of sixth form to study further 
Maths A level in one year 

 

Not in education, employment or training 
 

 Number in Y12 and 
Y13 

Number in 
Y12 

Y12 NEET Number in 
Y13 

Y13 NEET 

Autumn 2019 75 (*14) 27 19% 48 13% 

Spring 2020 80 (*7) 31 26% 49 18% 

Summer 2020 85 (*4) 35 34% 50 18% 
*Number of children new in care that term are in brackets 

 

5.1.16 Young people who are NEET are supported by the network of social workers, personal advisors and the 
Virtual School’s EET Keyworker.  The proportions of NEET young people fluctuated across the year.  The 
proportions that were NEET by the summer term were higher for Year 12 young people in comparison 
with the same time the previous year, but lower for Year 13 young people.  

 

Year 14 and beyond 
 
5.1.17 Extensive efforts are made by social workers and personal advisers to keep in touch with Care Leavers to 

support them to appropriate employment or education and training. The Virtual School provides both 
consultation to colleagues and the young people directly. 

 
5.1.18 In the autumn of 2020, four young people started at university: 

 
 University  Course 

1 Royal Holloway College BSc Maths and Physics 

2 University of Greenwich BA Advertising and Digital Marketing 
Communications 

3 Point Blank Music 
School 

BA Music Production and Sound 
Engineering 

4 King’s College BSc Psychology 

 
5.1.19 One care experienced young person graduated from university at the end of the academic year 

2019/20. 
 

Actions undertaken by the Virtual School to secure improved outcomes during the 

autumn and spring terms 

Quality of schools - Ofsted 

5.2.1 The Virtual School has continued to strive to ensure that all children and young people attend good or 

outstanding schools. Where a looked after child has remained in a school judged to be less than good in 
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its most recent inspection, very careful consideration has been given to the child’s situation, and it a 

decision made that a move would not be in their best interest. Monitoring of the pupil’s progress 

increased through the Virtual School Education Progress Monitoring Meetings and internal monitoring 

within the Virtual School progress tracking meetings.     

5.2.2 As of 31st August 2020, 92.3% of statutory school aged looked after children attended schools, where a 

grade was known, that are good or outstanding. This is in line with the proportion the previous year.  

5.2.3 In the primary phase 89.7% of looked after children attended schools, where a grade was known, that 

are good or outstanding. This is in line with the proportion the previous year. 

5.2.4 In the secondary phase 93.9% of looked after children attended schools, where a grade was known, that 

are good or outstanding. This is a small improvement in comparison with the previous year.  

Table: Quality of schools attended by Merton children in care as at end of summer 2020 
(academic year 2019/2020) 

 EY KS1 KS2 KS3 KS4 Total 

Academy Converter 0 3 1 1 0 5 

Outstanding 0 2 4 18 9 33 

Good 4 9 16 14 21 64 

Requires Improvement 1 0 0 3 1 5 

Inadequate 1 0 2 0 0 3 

Total 6 14 23 36 31 110 

 

5.2.5 Ofsted inspections ceased during the Lockdown period from March 2020 and have to date not yet 

resumed.  

Personal Education Plans (PEPs)  

5.2.6 All looked after children must have a care plan, of which the Personal Education Plan (PEP) is an integral 
part.  During the PEP process, the progress and achievement of looked after children is carefully 
tracked, and where they are falling behind, schools are challenged to identify how they might be 
supported to make accelerated progress, including how the Pupil Premium Grant for looked after 
children might be best used to secure improved outcomes. 

5.2.7 The Virtual School works in partnership with social workers, designated teachers, and carers to 
coordinate meetings and record and administer PEPs. 

5.2.8 Statutory guidance requires that an initial PEP should be carried out within 20 school days of a child 
coming into care, and that it should then be reviewed at least every 6 months.  In practice, Merton 
Virtual School carries out a PEP once every term.   The Virtual School has robust systems and processes 
to track, monitor and report on their timeliness and quality.  Equal regard is paid to the education of 
children who are placed out of borough as to those who live in Merton, and the Virtual School ensures 
the challenges of distant placements are met, including attendance at Personal Education Planning 
Meetings (when pandemic restrictions allow). 
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Table: Initial PEPs – Completion rates 

 Autumn 19 Spring 20 Summer 20 

Number who became CIC 13 7 6 

Ceased being CIC before Initial PEP 1 0 0 

Number of PEPs completed within 
20 days (in time) 

8 5 6 

% completed within time scale 67% 71.4% 100% 

 

5.2.9 Initial PEP completion rates improved across the year, following a readdressing of the systems to ensure 
prompt notification of a child coming into care, and are significantly better than in 2018/19. 

Table: Review PEPs – Completion rates 

 Autumn 19 Spring 20 Summer 20 

Number of PEPS to be reviewed 102 107 100 

Number completed within 6 
months of previous PEP (in time) 

99 107 100 

% reviewed within time scale 97% 100% 100% 

 
5.2.10 Completion rate of review PEPs is strong. 
 

Pupil Premium Plus 

5.2.11 Pupil Premium Plus (PPP) for Children in Care must be managed by the Virtual Headteacher. 
 
5.2.12 For each child in care, in 2019-20 the government allocated the Pupil Premium Plus of £2300. In 

Merton, during the academic year 2019/20, £600 per child was allocated to the relevant school each 
term.  

 
5.2.13 The Virtual School monitored the use of pupil premium funded interventions on pupils’ academic 

progress via the Pupil’s Education Plan.  The grant was used for arrange of interventions, including: 
 

• Academic intervention programmes 
• Behavioural, emotional, mental health Interventions 
• Additional 1:1 support 

 Learning Resources 
• Out of school learning including educational visits 
• Technology – hardware/software 
• Specialist tuition/equipment e.g. music lessons 
• Subject tuition  
• Clubs and activities  
 

5.2.14 In some cases, the impact of this support resulted in early and readily measurable outcomes. In others, 

the impact of interventions was less immediate and more difficult to quantify.  In these cases impact 
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will be seen in longer term, and further reaching and enduring changes to self-esteem, aspiration, 

confidence and attitude to learning.  

5.2.15 The Virtual School retained around 5% of pupil premium to commission services for the equivalent of 

one day each week from the Education Psychology Service to enable expeditious access for children in 

care, when required. Welfare Call E-PEP and data tracking and reporting services were commissioned 

from April 2020 using PPG. 

5.2.16 There were no participation or extra-curricular activities available to children during the Lockdown of 

summer 202, due to the Pandemic. 

Pupil Voice  

5.2.17 The views of children and young people continued to be captured as part of the PEP process throughout 

the academic year. During lockdown, there were occasions when a young person joined the online 

meeting and participated fully, sharing their views, having never before attended a PEP face to face 

meeting.  

5.2.18 An additional request for foster carer and child’s views was distributed during lockdown, outside of the 

PEP process, in order that everyone had the opportunity to share their thoughts and feelings; to 

highlight concerns; requests additional support and provide positive feedback as appropriate. 

5.2.19 The returns were low in number, however, those completed were acknowledged and actioned by 

Advisory Teachers accordingly. 

5.2.20 Most children welcome the opportunity to meet with a trusted member of staff in school to have a 

discussion about their education, prior to the PEP meeting.  Not all attend the PEP meetings.  However 

it is their choice and should they should decide not to attend, they know that their views will be 

represented by that member of staff. Throughout the age range, children are mostly comfortable 

talking about what they like about school; any issues they might have; what they feel they need more 

support with and who they can turn to if they have a problem or concern.  

5.2.21 The issue of friendships, positive and negative is most common. Children also talk freely about the 

subjects that they enjoy most and will cite a subject they find more challenging. Children and young 

people are often clear about what they think would help them in a particular situation or with a 

particular part of their learning.  

5.2.22 Children are also very clear about who they go to if they have a problem in school. 

5.2.23 Comments are usually reflective, e.g. “I like seeing my friends.”; “I really like PE.”; “I need to improve by 

not calling out in lessons.”; “I should listen more.”; ”Maybe a Tutor for Maths would help me at home to 

improve in school.” 

Development & Training of the Workforce 

5.2.24 The Virtual School continued to contribute to the development and training of education workers, 

including school governors, social care, youth justice workers and foster carers, though this was put on 

hold during the lockdown period. 

5.2.25 The Virtual School gave a presentation on the role of the Virtual School for newly qualified teachers and 

for newly appointed Headteachers as part of their induction. 
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 To ensure that all schools (whether they currently have looked after children on roll or not) were 

prepared to support LAC, the Virtual School supported the designated teachers for looked after children 

in all Merton schools, academies, independent schools and alternative providers through termly 

network meetings.  

5.2.26 Future training plans include online programmes for delivery to: 

 School Governors 

 Social Workers through ‘Drop-in Surgeries’ 

 Foster Carers through ‘Bite-Size’ sessions 

 Designated Teachers for Looked after Children 

 Newly Qualified Teachers (NQTs) 

Actions undertaken by the Virtual School to secure improved 
outcomes during the summer term  

Monitoring of school age children and young people  

5.2.27 Within the first week of Lockdown, schools closed at different times and to different degrees. 
 
5.2.28 The Virtual School acted swiftly to put in place a system by which Advisory Teachers could capture 

information relating to whether or not a child was attending school; reasons if not and the school offer 
of on-line learning, as appropriate. 

 
5.2.29 It quickly became apparent that the picture was mixed, as some schools closed completely, others 

remained open all week and others put specific plans in place to accommodate particular cohorts of 
children at different times. 

 
5.2.30 All children and young people in care were entitled to go to school and Advisory Teachers reminded 

foster carers and social workers in their ongoing discussions.  
 
5.2.31 Advisory Teachers contacted schools, foster carers and social workers to confirm plans were in place for 

each child/young person and to check what provision was in place and to ascertain levels of 
engagement. The situation changed as time went on and Advisory Teachers kept up to date with the 
individual child’s circumstances at each stage. 

 
5.2.32 From the start of the summer term, Welfare Call (newly contracted) tracked attendance in school. 

PEPs took place for every child during the summer term and all were completed in time. Where an 
Interim PEP took place, foster carers for primary and secondary were invited to feed back as to how the 
child was managing throughout Lockdown and what, if anything the VS could do to support. A number 
of foster carers responded. Some children did also. 
 

5.2.33 After half term, where specific year groups were expected to attend school wherever possible (EYS, R, 1, 
6 & 10) Advisory Teachers made weekly calls as a minimum and checked in with carers, schools and 
social workers. Where there were concerns they followed up appropriately.  Reasons for children not 
attending school were generally concerning the risk to the children or carer/vulnerable adults in the 
household, e.g. travelling in taxis or by public transport or specific health issues for the child or carer. At 
times, schools had staffing issues that meant their offer had to be reduced and this was often overcome 
once staff were back at work.  

 
5.2.34 Interim PEPs for Year 11 reflected conversations by telephone with carers and emails/meetings with 

school staff to update and check in regarding how well young people were engaging in online learning. 
Mostly, young people were more concerned about their plans for September. The Advisory Teacher 
ensured that those plans were still in place and in the case of Unaccompanied Asylum Seekers, held full 

Page 61



   
 

55 | P a g e  
 

PEP meetings as young people involved in ESOL courses were fully engaged and attending school. There 
were also some Transition PEPs involving colleges in order to confirm plans for the autumn entry. One 
young person in Year 11 completed work set by his new college, due to start in September. 

 
5.2.35 The start to the autumn term was very positive with overall attendance at 95.6% as at 2/10/20 (903 

cohort 96.5%).  The Virtual School checked that new starters to university had what they needed to 
begin their studies and all of the relevant professionals were made aware of the Advisory Teacher’s 
contact details should any young people need more support with their studies. 

 

Post 16 in care/Care Experienced young people.  

Target group: young people between 16 and 25 years, regardless of care status. 

5.2.36 Virtual School Advisory Teacher activity: 

 Regular meetings with colleges and training providers were maintained – held as virtual 

 Focus of March/April/May meetings and follow up discussions was the lockdown offer from the 

college/training provider and individual student feedback. 

 Individual student and college feedback was passed on to social workers and Personal Advisors  

 Individual network meetings arranged as necessary. 

 Any particular concerns were discussed with social worker/ PA and actions agreed. 

 Examples of concerns were around internet access, laptop access and engagement.  Prior to the DfE 

digital devices roll-out, the 14+ team purchased laptops for some individuals and top up phone data 

to enable online access without wifi.   

 Virtual School and social care liaised with carers and providers to help understanding of online 

offer. 

 Most colleges were offering work through an online portal e.g Moodle and some started online 

teaching through Zoom/Teams. 

 Virtual School funded online access to Flash Academy – an online language learning tool to support 

ESOL learners. 

 EET section of all year 12 and 13 Pathway Plans reviewed to confirm inclusion of education and 

training information. 

 

5.2.37 Virtual School EET Keyworker activity: 

 Supported 23 Post 16 NEET young people and 5 statutory school age children to plan for Post 16 
engagement in education, employment during the Summer Term 2020. 

 Working directly with young people in addition to social workers; key workers; foster carers; parents 
and wider partners.  
 

5.2.38 Outcomes as at September 2020: 

 eight had secured places in colleges  

 two  were in training  

 five were in employment  

 five were on hold due to issues such as: mental health issues; custody; hospital; moving placement, 
etc 

 eight were still exploring different opportunities. 
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6.  Inclusion 

Attendance performance information and analysis 
6.1.1 There are two attendance indicators: 

 Persistent Absence (PA): Pupils have been identified as persistent absentees if they miss 10% or 

more of their possible sessions.  

 Attendance: Attendance is measured by the DFE both after four half terms and after six (i.e. a whole 

school year.)  

 

6.1.2 The Government closed schools in March 2020 and re-opened them immediately for the children of 

keyworkers and vulnerable children. There was then a wider opening of schools in June 2020 for pupils 

from certain year groups. Attendance after March wasn’t compulsory but was encouraged. There is 

therefore only one term of data published – for autumn 2019.   

 Attendance - autumn term 2019 

All Schools 
(primary and secondary) 

Merton London 
Outer 

London 
National 

Attendance 95.9% 95.6% 95.7% 95.2% 

Absence 4.1% 4.4% 4.3% 4.8% 

Persistent Absence 9.9% 11.2% 11.0% 12.9% 

 

6.1.3 Autumn term attendance was maintained at a high level and persistence absence was low. 

6.1.4  The one term published data is compared in the tables immediately below with 3 terms in the previous 

years (or 2 ½ terms, where this is the data available). Please note that while year on year comparisons 

are therefore limited in value, Merton’s performance in comparison with national and local averages for 

the same time period continue to be strong. 

 

2014-2015 2015-2016 2016-2017 2017-2018 2018-2019 2019-2020

National 95.4% 95.4% 95.3% 95.2% 95.3% 95.1%

Outer London 95.5% 95.5% 95.6% 95.5% 95.6% 95.6%

London 95.5% 95.5% 95.6% 95.5% 95.5% 95.6%

Merton 95.7% 95.8% 95.8% 95.8% 95.8% 95.8%

95.0%

95.5%

96.0%

96.5%

97.0%

Attendance: All Schools
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2014-2015 2015-2016 2016-2017 2017-2018 2018-2019 2019-2020

National 11.0% 10.5% 10.8% 11.2% 10.9% 13.1%

Outer London 10.3% 10.0% 10.0% 10.1% 9.9% 11.2%

London 10.3% 10.0% 10.0% 10.2% 10.1% 11.4%

Merton 9.5% 8.9% 8.8% 8.6% 8.7% 10.2%

0.0%

2.0%

4.0%

6.0%

8.0%

10.0%

12.0%

Persistent Absence: All schools - at 15% (2014-2015) or 10% (2016 onwards, when definition changed)

2014-
2015

2015-
2016

2016-
2017

2017-
2018

2018-
2019

2019-
2020

State-funded Primary National 96.0% 96.0% 96.0% 95.8% 96.0% 95.7%

State-funded Primary Outer London 95.9% 96.0% 96.0% 96.0% 96.1% 96.1%

State-funded Primary London 95.9% 95.9% 96.0% 95.9% 96.0% 96.0%

State-funded Primary Merton 96.0% 96.2% 96.1% 96.0% 96.2% 96.1%

State-funded secondary National 94.7% 94.8% 94.6% 94.5% 94.5% 94.4%

State-funded secondary Outer London 95.0% 95.1% 95.0% 94.9% 95.0% 95.2%

State-funded secondary London 95.1% 95.1% 95.0% 95.0% 95.0% 95.2%

State-funded secondary Merton 95.0% 95.3% 95.4% 95.4% 95.4% 95.4%

Special National 90.6% 90.9% 90.3% 89.8% 89.9% 89.5%

Special Outer London 90.8% 90.7% 90.1% 89.8% 90.1% 90.1%

Special London 90.6% 90.7% 90.2% 89.8% 90.1% 89.9%

Special Merton 92.4% 92.4% 91.4% 90.5% 89.7% 90.0%

87%

88%

89%

90%

91%

92%

93%

94%

95%

96%

97%

Special Schools

Primary Schools

Secondary Schools

Attendance by phase
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6.1.1 School Attendance during the Pandemic. 

 

6.1.2 Schools were asked to report attendance daily to the DFE. This data was monitored daily in Merton and 

schools with lower attendance were contacted to understand their challenges and offered support. 

Initially schools were only open for keyworkers and vulnerable pupils. Schools were then allowed to 

take in targeted year groups. This attendance was voluntary. None of the DFE data can be analysed by 

pupil groups as it is not available in that format.  

6.1.3  

 

 

2014-
2015

2015-
2016

2016-
2017

2017-
2018

2018-
2019

2019-
2020

State-funded Primary National 8.4% 8.2% 8.3% 8.7% 8.2% 11.2%

State-funded Primary Outer London 8.7% 8.6% 8.2% 8.2% 7.9% 9.8%

State-funded Primary London 8.8% 8.4% 8.3% 8.5% 8.2% 10.1%

State-funded Primary Merton 7.7% 7.4% 7.5% 7.4% 7.3% 9.3%

State-funded secondary National 13.8% 13.1% 13.5% 13.9% 13.7% 15.0%

State-funded secondary Outer London 12.3% 11.7% 12.0% 12.0% 12.0% 12.4%

State-funded secondary London 12.2% 11.7% 11.9% 12.0% 12.0% 12.5%

State-funded secondary Merton 12.4% 11.5% 10.5% 10.0% 10.3% 10.9%

Special National 27.5% 26.9% 28.5% 29.6% 28.8% 30.0%

Special Outer London 28.0% 29.2% 30.2% 31.2% 30.2% 29.5%

Special London 30.1% 29.5% 30.3% 31.5% 30.1% 30.1%

Special Merton 24.4% 20.0% 28.6% 31.5% 35.4% 31.3%

0%

2%

4%

6%

8%

10%

12%

14%

16%

18%

20%

22%

24%

26%

28%

30%

32%

34%

36%

Special Schools

Primary Schools

Secondary Schools

Persistent Absence at 15% (2014-2015) or 10% (2016 onwards, when definition changed)
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6.1.5 
As can be seen from the graph above, attendance varied significantly over the weeks of lockdown, as 

the pupils invited to return changed; across each week; and as families’ confidence in sending their 

children back to schools increased. 

 

6.1.6 Children Missing Education (CME) during Covid -The multi-agency CME panel was run in the 
background as children did not have to attend school. Children off roll were tracked and put on roll to 
ensure that children were not lost from the system during this time and to enable access to family 
support and free school meal vouchers. 

 
6.1.7 COVID CME Panel - In addition, from April 2020, in response to schools being open only for children of 

keyworkers and children with social workers a Social Care Only CME/ Covid CME was developed to track 

the attendance at school of children with a social worker. This panel was chaired by the Head of 

Education Inclusion with panel members: Education Welfare Manager, Head of SENDIS, Manager of the 

Safeguarding Team. A new tracker was produced whereby each Social Care safeguarding team reviewed 

the attendance of children in their teams. This tracker recorded if the child was in school, what were 

the barriers to being in school and whether the social worker considered that the child should be in 

school if they were not attending. Team managers for each team presented their tracker to the panel 

and every child’s attendance was discussed. In the April panel all children in CP plans were discussed; in 

May there were three panels to discuss all of the children on CIN plans. In June the panel looked again 

at CP and CIN cases and No Recourse to Public Funds (NRPF).  
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6.1.8 Key questions considered by the panel with managers in the panel included: 
 If the child was at home were they safe? 

 If the child was at home were they engaging in work set by school and was any additional support 

needed? 

 What were the barriers to attending school? 

 If the child had an EHCP, had a risk assessment been undertaken? 

 

6.1.9 Key themes to emerge as barriers to attendance: 
 Parental fear of their children attending school and contracting the virus 

 Vulnerable adults in the home/ pregnancy/ shielding 

 Distance to travel to school – multiple buses, moved out of area 

 Self-isolation due to symptoms 

 Non-engagement (these cases were escalated). 

 Out of borough school closed (EWS and SEND contacted schools) 

 Child issues: Peers not in school, siblings not attending. 

 Parental views “not sending my children in until all children are in” 

 

6.1.10 Over the five panels we saw: 
 Evidence of engagement of social workers with families where children were and were not in 

school.  

 Greater attendance in school 

 Increased effective use of EHCP risk assessments. 

 Increased reassurance that children were engaged in education when not in school. 

 

6.1.11 Attendance increased across the three groups over time. 

 April Panel 61 cases discussed attendance rate 26% 

 May panels 242 cases discussed attendance rate 32% 

 June panels 226 cases discussed attendance rate 52% 

 

6.1.12 From the DFE tracking data (table below) the gradual impact of the CME Covid meetings on increasing 

the attendance of vulnerable children in school can be seen.  The timings of the meetings are noted by 

the red dots. 
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6.1.13 Shielding  - A shielded children team was set up by Early Years officers. Adult Social Care received the 

referrals for all shielded cases and then identified children which were then passed to CSF. These were 

then triaged to see if they were open to CSC or had an EHCP and would then be passed to these teams. 

All other cases were passed to the Shielded Children team who contacted all families to see if they 

needed any extra support with food, medication or isolation issues. The voluntary sector hub was 

contacted to support families with food and could support with IT resources to access education. 51 

children were supported by the children shielding process. When shielding was paused all shielded 

children’s families were contacted again by the school nursing service to discuss any issues with return 

to school in September. 
 

6.1.14 Support for SEND Children with EHCPs were deemed vulnerable, under DfE guidance, and eligible for 
attendance in school. The SEND team supported schools to undertake EHCP risk assessments. In 
complex cases this included health staff to determine if the child could be best supported in school or 
remain at home. From the DFE daily attendance tracker a gradual increase in children with EHCPs 
attending from the half term onwards can be seen. 

 

Equalities and autumn term attendance. 
 

6.1.15 The graphs above should be viewed with caution (as they continue to compare one term’s worth of 

data for autumn term 2019, with three terms worth in the previous year).  However, they show a 

continued positive picture of attendance for some of our most vulnerable groups as being better than 
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national and London, even though the one term in most cases is poorer attendance that the previous 

whole year. (In one term you need less absence to trigger PA) 
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2019/20 Attendance priorities, impact and key actions taken  

6.1.16  

Priority: To support and challenge pupils and their parents who have poor attendance to maintain 
good attendance in line with national and outer London averages. 
 

Actions taken to secure improvement: 
Merton Education Welfare Service (EWS) has continued to work with schools to challenge poor 
attendance in the autumn term. The Covid CME process supported the most vulnerable to return to 
school. 
 

Impact:  
Improved attendance. Ofsted commented on the robust CME Covid process. 

 
6.1.17 

Priority: To investigate the issues behind the drop in CME off roll timeliness and the increase in 
SEND referrals. And Priority To improve attendance and persistent absence rates for pupils in 
special schools. 
 

Action taken to secure impact: 
These two priorities were impacted by the pandemic.  This was looked at in the autumn term 2019, 
but suspension of the SEND legislation during lockdown and other pandemic effects led to an 
unusual year to be able to compare data on SEND off rolling. Special school attendance was tracked, 
and weekly risk assessment meetings set up to support the best environment for each child. 
 

Impact:  
This task was not completed. Special school attendance rose throughout the pandemic and the 
following term. 

 
6.1.18 

Priority: To work with the schools in the mental health trailblazers to improve support for low to 
medium mental health needs in schools 
 

Action taken to secure impact: 
Three Mental Health Trailblazer networks have been established in Merton – mainstream schools, 
SEND (with Sutton) and Further Education.  the first cluster had a team delivering in 19/20, the 
others were setting up clusters and training staff.  
 

Impact:  
The whole school model will be evaluated by the CCG, but schools are seeing the benefit in support 
for children, families, and staff.  

 
6.1.19 
 

Priority: To work with the Merton Medical Education Service (MMES) to plan and expansion of 
services for children out of school with medical needs. 
 

Action taken to secure impact: 
Plans were developed to secure an alternative site to be able to expand the MMES to meet 
increasing demand. 
 

Impact:  
The proposals will be taken forward in 2021/2022 
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Attendance Priorities for 2020/2021 

a) To support and challenge pupils and their parents who have poor attendance to maintain good 
attendance above national and outer London averages / to maintain attendance during lockdown rules. 

b) To track children off rolled or moved abroad during the pandemic. 
c) To work with the schools in the mental health trailblazers to improve support for low to medium mental 

health needs in schools and to expand the offer to more children. 
d) To work with the Merton Medical Education Service to expand services for children out of school with 

medical needs. 
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Exclusion performance information and analysis 

Headline data and analysis 

6.2.1 Merton data is available for 2019-2020 for an interrupted year, but the most recent data, available for 

the national and London averages, is from 2017-2018 and is for a full year.  Therefore, comparisons 

should be made with caution. 

 

 

Note: The DfE data underreports the level of exclusions by 2 

 

2015-
2016

2016-
2017

2017-
2018

2018-
2019

2019-
2020

National 0.02% 0.03% 0.03% 0.02%

Outer London 0.01% 0.01% 0.01% 0.01%

London 0.01% 0.01% 0.01% 0.01%

Merton 0.00% 0.01% 0.01% 0.00% 0.00%

0.00%

0.01%

0.02%

Permanent Exclusions: Primary Schools
% of exclusions by school population

2015-
2016

2016-
2017

2017-
2018

2018-
2019

2019-
2020

National 0.17% 0.20% 0.20% 0.20%

Outer London 0.17% 0.18% 0.18% 0.16%

London 0.16% 0.19% 0.19% 0.16%

Merton 0.19% 0.17% 0.09% 0.24% 0.07%

0.00%

0.05%

0.10%

0.15%

0.20%

0.25%

0.30%

Permanent Exclusions: Secondary Schools
% of exclusions by school population
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6.2.2 Merton had no primary permanent exclusions in 2019-2020. This was achieved through significant and 

complex inclusion work carried out by primary schools and the LA’s Virtual Behaviour Service (VBS), this 

work continued during partial school closure. There were no permanent exclusions from a special 

school. 

6.2.3 The number of permanent exclusions in secondary schools fell significantly to below the national and 

London averages. There is no published national or London data for 2019/20.  However, a pan-London 

benchmarking discussion has variously highlighted significant falls and significant rises in permanent 

exclusions in different parts of London in 2019/20. 

6.2.4 There were 11 additional potential permanent exclusions that were prevented in secondary schools as a 

result of partnership work with families, and work with the VBS, between schools, and between schools 

and Melbury College. This compares with 26 in 2018/19 and is in line with the figure of 12 in 2017/18. 

2015-
2016

2016-
2017

2017-
2018

2018-
2019

2019-
2020

National 0.08% 0.07% 0.07% 0.06%

Outer London 0.03% 0.06% 0.04% 0.03%

London 0.05% 0.00% 0.04% 0.03%

Merton 0.00% 0.00% 0.00% 0.27% 0.00%

0.00%

0.05%

0.10%

0.15%

0.20%

0.25%

0.30%

Permanent Exclusions: Special Schools
% of exclusions by school population
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6.2.5 Fixed term exclusions are for an interrupted year. The percentage excluded has fallen in primary, 
secondary and special. Due to the small numbers in special, and that each exclusion counts as a 
separate child, this over inflates the special school figure.  

 

6.2.6 Main pupil groups (fixed term exclusions, secondary phase) 

Contextual Groups 
Number 

of 
Pupils 

Fixed Term Exclusions: 
Secondary 

% of exclusions by school 
population 

Merton 
2019-

20 

London 
2018-19 

National 
2018-19 

All Pupils 9647 3.63% 7.86% 10.75% 

Gender 

Female 4703 2.45% 4.74% 6.85% 

Male 4944 4.75% 10.99% 14.62% 

Gap   2.31% 6.25% 7.77% 

Disadvantaged 

Disadvantaged 1756 7.12% 15.95% 28.90% 

All other pupils 7891 2.85% 6.16% 7.77% 

Gap   4.27% 9.79% 21.13% 

Special Educational Needs (SEN) 

No Special 
Educational Needs  

8042 2.40% 6.00% 8.00% 

SEN Support 1339 8.89% 20.75% 29.95% 

SEN (with Statement 
or EHC plan) 

266 14.29% 21.14% 30.89% 

Ethnic Group (White British and six largest or priority ethnic 
minority groups) 

White British 2786 4.70% 8.45% 11.78% 

White Other 1623 2.65% 5.56% 6.06% 

Asian Other 726 0.96% 2.67% 3.30% 

Black African 991 4.64% 9.08% 8.25% 

Asian Pakistani 603 1.00% 4.39% 6.96% 

Mixed Other 496 3.43% 9.63% 10.30% 

Black Caribbean 449 7.57% 17.73% 17.50% 

FSM was used in calculating the disadvantaged table  
 

6.2.7 Main pupil group data is hard to compare as rates are lower this year.  However the gap between 
genders and disadvantaged is smaller than national or London for previous whole year data. So in this 
area the pandemic did not exacerbate previous disadvantage. The same is true in terms of ethnicity 
where the gap between White British and Black Caribbean is smaller this year than national or London.  
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6.2.8 The gap between exclusions for disadvantaged pupils and all pupils excluded has significantly narrowed.  

However disadvantaged pupils were still more likely to be excluded than their peers in Merton, even 

though this figure is lower than the national and local averages. Even though this is a part year the gap 

could have widened.  

6.2.9 Fixed term exclusions of pupils in receipt of SEN Support have fallen significantly (from 18.91% to 

15.11%) and are well below national and London averages for the same group. Fixed term exclusions for 

children with EHCPs are higher than those for SEN support, but have reduced over three years (29.1%, 

25.62%, 19.83%) and better than the national average and in line with London. This is a very positive 

direction of travel even on part year data. 

6.2.10 Fixed term exclusion for Black Caribbean pupils are still disproportionate but less so than in previous 

years (13.01% to 12.04%).  

  

Gap 11.11%

Gap 7.97%

Gap 4.27%

Others 4.87%
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2019/20 Exclusion and behaviour priorities, impact and key actions 
taken  

6.3.1 
 

Priority: To set up provision for Primary SEMH Pupils as part of Melrose School. 
  
Actions taken to secure impact:   
A model has been agreed, capital secured, and architectural plans agreed. An interim solution was 
set up for September 2020. Pupils started in September 2020 
 

Impact:  
There are greater opportunities to place primary SEMH pupils in borough through the permanent 
David Nicholas offer, and a respite model to enhance VBS support. 

6.3.2 

Priority:  To carry out a deep dive into the rise in permanent exclusions in secondary schools and 
review the findings with secondary head teachers. 
 

Actions taken to secure impact:   
A deep dive was carried out and a discussion paper taken to secondary heads to discuss. In addition, 

a relevant out of London serious case review was also discussed. Conclusions were similar to the 

RSAs pinball kids’ report focusing on early intervention, relationships with pupils and relationships 

with parents. Key themes that came through in the report: 

 Building successful relationships with families who struggle to build relationships with 

schools. 

 Multiple secondary school settings – in part a response to behaviour i.e. failed moves to 

other schools as attempts to prevent permanent exclusions. 

 Children had done well at primary - but SEND issues were identified at secondary. 

 Inability to build peer relationships. 

 One off serious incidents. 

Impact:  
Heads took learning back to their schools. Impact is hard to judge against a very interrupted year in 
school.   However, secondary exclusions dropped significantly in 2019/20. 

6.3.3 

Priority:   To embed the mental health Trailblazer projects in Merton schools. 
 

Actions taken to secure impact:   
Three partnerships proceeded. Mainstream embedded practice and supported children and 
families. Send and FE trained staff and set up their whole school models. ‘Kooth’ was rolled out for 
all children in southwest London. 
 

Impact:  
CCG will be evaluating but positive response from schools, families and children so far. 

6.3.4 

Priority:  To work with the Early Help service, primary schools and SENDIS/ Inclusion to further 
improve the support processes for children in primary schools. 
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Actions taken to secure impact:   
Some case work was undertaken however many services moved online which affected their impact. 

This work was more limited than expected and will need to develop in 2020/21 

Impact:  
Limited impact. The move online worked well for key activities such as transition data sharing which 
will remain online. 

Exclusion and Behaviour Priorities for 2020/21 

 
a) To set up provision for Primary SEMH Pupils as part of Melrose School. 
b) To maintain support for children with SEMHH through Covid regulations 
c) To embed and develop the mental health Trailblazer projects in Merton schools and support school 

mental health leads. 
d) To establish the new Early Help service and consult on the model   
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Elective Home Education (EHE) 

 
6.4.1 Parents have the right to electively home educate their children. The Education Welfare Service and 

Merton School Improvement track these cases and ensure that education is being provided.    
 

  
 
Volume of Electively Home Educated children in Merton 
 

6.4.2  This Academic year 2019-20 was a year of two halves, September to March (pre Covid) and March to 

July (Covid period).  In the first half of this academic year, the trend of a slight increase was continuing 

in EHE.  In the second half of the year, the numbers remained steady as the country commenced the 

first lock down because of the Covid 19 pandemic and children were not required to attend school.  This 

may have reduced the need to register with the LA for EHE.  There was then a significant rise in referrals 

to the LA as lockdown eased and children could return to school.   This rise was in primary and early 

secondary. A higher proportion than normal were exiting private education to EHE. It was hypothesised 

that this may have been due to job loss. Resources to support EHE have improved under the pandemic 

and some parents have tried teaching form home and have enjoyed it. Although across the year there 

was a flattening of the rise in EHE seen in previous years, the rise in the second half of the year was 

stepper than in 2018/19 and national figures are showing a rise across the country post lockdown.  
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6.4.3 There has been an increase in the number of families electing to commence home education in Years 

4,5,6,7 & 8 and a large reduction in Years 1, 2, 3, 9, 10 & 11.  The chart below shows the numbers for 

2018-19 compared to the number in 2019-20.   

 

6.4.4 The LA continues to try to ensure families are aware of the commitment involved when electing to 
home educate, by providing a “clarification sheet”.  Head Teachers in Merton schools have agreed that 
this will continue to be provided to families where possible prior to them withdrawing their children to 
home educate.   This sheet summarises information in bullet points, ensuring that families are more 
aware of the commitment and the requirements when withdrawing their child to electively home 
educate.  The secondary school clarification sheet emphasises that if a family apply for a new school, 
information will be shared from the last school if requested, to discourage families commencing EHE to 
avoid exclusions and to be open and honest with families who may not be aware of this. 
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6.4.5 Between 2010 and August 2020 420 enquiries were recorded (classed as level 2) from parents where 

the LA has provided them with information about EHE and the majority of these have decided not to 
proceed.   The number of enquiries received is slightly lower this year compared to last year, with 39 
enquiries.  It takes a considerable amount of EWS time to follow up on the children to ensure they do 
not become Children Missing from Education (CME) and to support families to make an informed 
decision when they are considering withdrawing their children to home educate.  

  
6.4.6 The LA continues to provide Parents/Carers of nursery age children who make level 2 enquiries with 

information so they can make an informed choice.   
 

Appropriateness of Education 
 
6.4.7 LAs have a duty to decide if the education is appropriate but parents have no obligation to send the LA 

any information and  the LA does not have a right of access to families.  All families are offered a visit to 
review the education, or the opportunity to provide a report, which is reviewed by MSI and EWS.  In 
2019-20, video/telephone reviews were offered instead of home visits from March 2020 (to 
accommodate social distancing due to Covid 19), and it was found that some families who had 
previously chosen to provide reports were willing to have a video review instead, thus increasing 
contact with those families.  107 reviews of elective home education were made, and of those, 63% of 
families chose to have a home visit or a video/telephone meeting for a review of the education 
provision with more than half still having a home visit when this was permitted.  37% of families 
provided evidence in the form of reports or information to allow reviews.  The home educated child was 
present at 93% of the home visits/video or telephone meetings – similar to last year.  

 
6.4.8 If there are concerns EWS and MSI will agree actions.   Education teams continue to work in partnership 

with other teams in CSF to agree common procedures and develop flow charts to improve our efficiency 
and clarify responsibilities.   Monthly/half termly meetings are held with EHE Advisors to ensure that 
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reviews of the home education are being completed in a timely manner and to enable discussion of 
cases.  

  
6.4.9 Sixteen reviews of elective home education were deemed “not appropriate” during 2019-20 which is an 

increase from the previous year (eleven).  This increase is partially explained by the fact that there were 
two families with a total of five children whose education provision under EHE was deemed “not 
appropriate” but in the next review the provision was found to be appropriate.   

  
6.4.10 Nine families in the academic year 2019/2020 advised that they were unable to continue to provide 

home education and their children then became “children missing education” after withdrawing from 
EHE.  They then required placing back into education – a 50% decrease compared to last year.   Two 
children became “CME” because they had had 2 consecutive “not appropriate” reviews.  This is a 
decrease of 1/3rd on last year.  

 

Reasons for Choosing EHE 
 
6.4.11 This year from March 2020 onwards, families have chosen to EHE because of Covid 19 either due to the 

child’s vulnerability or a family member’s, or because during lockdown they have enjoyed home 

schooling and wish to continue with it.  In addition, there have always been a wide range of families 

who are home educating with many different reasons for choosing elective home education, for 

example: 

 Families who are travelling from place to place or from one county to another for work because their 

children are actors or taking part in sporting activities and have chosen to home educate.  

 A small number of families choose to home educate for a short period because they have not 

obtained a place at their preferred school.   

 A few families choose to home educate because they have their own philosophy on education.    

 There are a number of children from Traveller backgrounds who are being home educated.  These 

families sometimes require extra support. The EWS work with the Traveller Service to ensure the 

appropriate support is provided.  Traveller families often leave our borough and return so have to be 

tracked carefully.   

 A few families withdraw their children to home educate because they were unable to resolve issues 

at the school their child was attending and decided this was a better option, while seeking another 

school place.  Of these a number have expressed the view that this is a quicker way to move schools.  

If alerted to this mistaken belief, the full consequences of withdrawing a child from the roll of a 

school are explained to them, and that in some cases a better plan of action would be to make a 

transfer request.   A great deal of support has been provided to families who wish to return their 

child to mainstream education or apply for college; liaising closely with School Admissions to ensure 

families receive accurate information and understand the options available to them.  

 Some families have had to EHE for social reason e.g. having to leave their home for safeguarding 

reasons and move location; these cases need a great deal of support and involve close work across 

departments and boroughs to provide the information and outcomes required.   

 A number of families have chosen home education because they believe it is a better environment to 

meet their child’s mental or physical health needs. Where appropriate, information is shared about 

other services available e.g.’ Off the Record’. 

6.4.12 Previously all families who were home educating were provided with information about an “Out of 

School” Nursing service, and, with the families’ consent any child who has need of their support would 
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be referred, but this post has remained vacant.  The LA has liaised with the nursing service so that they 

can provide information relating to vaccinations due in school years recently, to be forwarded to our 

families.    

6.4.13 As the situation around Covid 19 progressed during the last half of the academic year 2019-20, support 

was made available for our EHE pupils. Information on COVID and Government education 

announcements were circulated. All EHE pupils were made aware of the CCG funded online counselling 

service KOOTH.   Year 11s who are electively home educated sometimes take exams in open exam 

centres. As no exams were taken at GCSE level in 2019/20 these children may not have had estimated 

grades.  

SEND and Elective Home Education 

6.4.14  There has been a significant increase in the number of EHE children with an EHCP this year, with 22 

compared to nine children last year (previous 3 years: 11, 10, 9, so flat against rising EHCP numbers).  

Families choose home education because they feel it will be easier to meet the special educational 

needs of their child or they cannot continue in their current school while awaiting a new placement. The 

closure of some Independent Special schools impacted through delays in placement during the 

lockdown. More parents with children with ECHPs home taught during lockdown that also led to some 

choosing to continue.   EWS work closely with Special Education Needs Disabilities Integrated Services 

(SENDIS) to ensure that the families are supported to meet the needs of their children.  Additionally, if a 

family indicates or it is suspected that a child may have special educational needs which have not been 

assessed, referral information is provide to the family to help them obtain an assessment and any 

support that may be needed.    

6.4.15 If the parent of a child with SEND, who was previously attending a specialist provision, advises they are 

going to home educate their child, SENDIS is advised, and the placement will be held open for the family 

until appropriate home education is in place.  The SEND Head of Services signs off all reports on the 

appropriateness of education to oversee that it is appropriate for the identified special needs of the 

child.   

Safeguarding Children who are Electively Home Educated  

6.4.16  The vast majority of children EHE are well supported by their families, however children who have been 

EHE appear disproportionately in Serious Case Reviews, 

6.4.17 All families who choose to home educate their children are asked to provide an opportunity for the LA 

to review the education by means of a home visit/video or telephone call or by providing a report.   If 

the information provided indicates the education is “not appropriate”, a further review is carried out 

within three months, and if this is also deemed “not appropriate” then work will be carried out with the 

family to return the child to school, or EWS will commence with the School Attendance Order process. 

EHE children are not monitored on Children Missing from Education (CME) panel unless advised or it is 

suspected no education is being provided and legal action is being considered, they are monitored 

within EWS.   

6.4.18 In the absence of any information being provided by a family/carer it will be assumed that no education 

is occurring, and actions will proceed accordingly.   In 2019 to 2020 one School Attendance Order (SAO) 

was initiated but no SAO were issued.  This a fall from previous years. 
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6.4.19 On registering a child as being home educated, checks are made if there are any safeguarding concerns. 

If this is the case the lead professional is informed of this change in education provision and the EWS 

liaise with them during the process, for example where there is a Child Protection Plan.   There were 

fewer children on a CIN plan during 2019 to 20 with just two. However, 22% of children who were home 

educated in 2019-20 were previously known to wider children services, a decrease on the year before.  

During 2019-20 one referral was made to the Multiagency Safeguarding Hub (MASH) for a child who 

was being electively home educated.  This low level was challenged in the Ofsted visit due to only seeing 

children on camera and not in person.  

6.4.20 A very small number of families choose to home educate their children without advising the LA, or 

consulting with the LA prior to removing them from the school roll and later discover that it is not a 

route they should have chosen, for example because they assume the LA provides financial support and 

guidance on curriculum, or their child is close to a permanent exclusion, and they wish to avoid this and 

assume they can change schools easily.   

6.4.21 The LA ensures that whenever a family indicates they may be considering home education that they are 

provided with information quickly, preferably before they remove the child from the school roll, so that 

they can make an informed choice.  

6.4.22 In 2019/2020 there were 108 referrals received under “CME Off Rolling Notifications” (required since 

September 2016) for children who have left their education provision in our borough to EHE, and of 

these 42 had commenced and their home borough was not in Merton.    Some of these had moved a 

long way or abroad and planned to commence EHE, but the majority resided in neighbouring boroughs 

(eg Lambeth, Wandsworth, Sutton, Croydon or Kingston).  These notifications were passed to the 

resident borough to ensure that the children continue in education.    

Unregistered/Illegal Schools and Tuition Centres  

6.4.23 The LA continues to provide information to OFSTED relating to potential illegal or unregistered schools 

and this led to a successful prosecution for one establishment in the recent past.    The LA continues to 

make families aware if a provision is unregistered: under the EHE regulations the LA can only find the 

provision “not appropriate” on the basis of the broad definition of this phrase within the regulations. 

Challenge  

6.4.24  During the last year the LA has been challenged by several parents on points of law on the basis of 

which information about EHE has been requested. EHE is also an area where regular Freedom of 

Information requests are made as there is significant public interest. 
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Children Missing Education (CME) 

 

6.5.1 All partners within the Merton Safeguarding Children’s Partnership (MSCP) have a duty to identify 

children who are missing education.  The Local Authority runs a multi-agency Children Missing 

Education (CME) panel monthly to track all CME children of school age. This is the second year of using 

a more accurate tracking dashboard which is intended to improve data quality and track across 

academic years. The panel tracks two types of cases - children who are already off roll (CME Off Roll), 

and those who are still on the roll of a school but where that education placement is at risk (CME 

Vulnerable). We have a statutory duty to track off roll pupils. On roll pupils is a preventative process 

where the child’s access to education is very low. In 2019/20 We ran the multi-agency panel for one 

term and then the process continued “in the background” as we focused on CME Covid to encourage 

the attendance of vulnerable children in the lockdown and in the opening up. The members of the panel 

gave monthly updates and cases were tracked. However, many independent special schools initially 

closed and taking in new admissions was unclear at the start of the lockdown. Merton LA discussed with 

schools that children new to Merton should be put on roll and given access to support and safeguarded. 

The Home Office placed asylum seekers in the Colliers Wood Hotel and Merton championed that these 

children should be given school places. Other families moved in during the pandemic, experiencing 

domestic violence for example.  

CME Panel Analysis: Cases discussed at CME Panel during 2018-19 Academic Year 

6.5.2    We can see from the table below that, due to school closures and then the voluntary nature of school 

attendance, children who were vulnerable to CME were not referred to the panel as they did not have 

to go to school. This accounts for the drop in referrals for CME vulnerable. CME off roll numbers were 

almost the same as the previous year. There was a drop in school applications, but as they took longer 

to get into school (as schools were closed to most pupils) it meant that more came to panel. However, 

schools did take the children in, and a higher percentage were resolved in year than the previous year. 

In addition, a higher percentage of vulnerable children's cases were resolved.  Due to the response to 

the pandemic, however, these cases all took longer to resolve.  

6.5.3 We have continued to see a rise in children with ECHPs identified as off roll pending placement. The 

total of 31 children 2019/2020 compares with 27 Children in 2018-19, 16 in 2017-18, and seven in 2016 

–17. This is the third year in a row where there has been a rise in children waiting and needing to be 

tracked on panel. This is caused by a lack of specialist placements available in Merton, across London 

and Southern England. Pleasingly we have seen a fall in the number of children with EHCPs on roll who 

became vulnerable to CME, from 80 in 2018-19, to 52 in 2019-20.  Whilst still a high number this a 

significant fall.  

6.5.4 There was a significant fall in the number children in care who were vulnerable to CME.  There were no 

young offenders off roll in the year which is a significant achievement and only five young offenders 

vulnerable to CME. This is the lowest this figure has been.  
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CME 

Panel  

2019-20 

CME (Off Roll) 

YoY 

Vulnerable to CME (On Roll) 

YoY 

Number of 

cases 

discussed 

112 CME (Off Roll) cases discussed at CME 

Panel during 2019-20 AY (14 cases open & 98 

cases closed during AY). This is a 1% decrease 

on cases discussed from the previous AY. 

In comparison for 2018-19, 113 cases discussed 

at CME Panel (41 Open and 72 Closed). There 

has been a significant increase in cases closed in 

year from 64% or 88%. 

 

118 Vulnerable to CME (On Roll) cases 

discussed at CME Panel during 2019-20 AY 

(31 cases open at end of AY; 87 cases 

closed). This is a 42% decrease in the 

previous AY 2018-19 which was 205. 

There has been a 58% decrease in the 

number of Open cases (74), and 34% 

decrease in the number 

 

Panel 

timeliness 

32% CME (Off Roll) cases actioned and closed by 

CME Panel during 2019-20 Academic Year within 

34 days of case start date (compared to 2018-19, 

when 43% were completed in 34 days) 

 

   

33% Vulnerable to CME (On Roll) cases 

actioned and closed by CME Panel during 

2018-19 Academic Year within 91 days of case 

start date. 

In comparison 40% were resolved within 91 

days in 2018-19. 

 

Age  

Children in Year 10 (17%) and Year 11 (20%) 

during 2019-20 were over-represented in CME 

cohort which is in line with the Merton School 

Population (Jan 2020).  

In comparison for 2018-19, Year 10 (22%) and 

Year 11 (17%).  

 

 

 

 

 

Children in Year 9 (12%) and Year 11 (24%) 

were over-represented in the 2019-20 

Vulnerable to CME cohort compared to the 

Merton School Population (6%). In comparison 

for 2018-19, Year 9 (13%), Year 10 (24%) and 

Year 11 (26%). 

 

Gender 

Males over-represented 51% (57) of the 2019-20 

CME cohort compared to 51% of the School 

Population (Jan 2020). 

In comparison for 2018-19, 52% of the CME 

cohort were Male, which is a reduction of 1%. 

 

Males over-represented 58% (69) of the 

Vulnerable to CME cohort compared to the 

Merton School Population which is 51%.  

In comparison there is a decrease from 2018-

19 of 10% (68%). 

 

Ethnicity 

45% of CME (Off Roll) cases had no ethnicity data 

specified at case start date compared to 35% for 

2018-19 and this is followed by 18% White British 

compared to 25% in 2018-19.  

 

 

16% of cases represented were either not 

obtained or refused ethnicity data compared to 

8% in 2018-19 but the highest percentage was 

42% for ‘White British’ children in the 2019-20 

cohort compared to the Merton School 

Population which was (30%).  

In comparison for 2018-19, 43% cases were 

White British.  

 

Special 

Educational 

Needs 

31 Children with a EHC Plan were in the 2019-20 

CME cohort In comparison with 27 in the 2018-19, 

CME cohort and 16 in 2017 –18. We can see over 

3 years that this number has been increasing.  

 

 

52 Children with a EHC Plan in the 2019-20 

cohort were Vulnerable to CME in comparison 

with 80 in 2018-19 

 

 

Free School 

Meals 

Eligibility 

73% of children are unknown when it came to their 

FSM eligibility for CME (Off Roll) cases. 13% are 

eligible for FSM and 13% not eligible for FSM

 28% of children are unknown when it came to 

their FSM eligibility for Vulnerable to CME (on 

Roll) cases during 2019-20. 25% are eligible 

for FSM and 47% not eligible for FSM 
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CME 

Panel  

2019-20 

CME (Off Roll) 

YoY 

Vulnerable to CME (On Roll) 

YoY 

Missing 

Children 

episodes 

One child had two missing episodes and three 

children had 3 or more missing episodes in the 

CME (off roll) cohort during 2019/20 AY. In 

2018/19, three children had 2 missing episodes 

and one child had 3 or more missing episodes.

 

Three children had one missing episode, two 

children had 2 missing episodes and one child 

had 3 or more missing episodes in the 

Vulnerable (on roll) cohort during 2019/20 AY. 

In 2018/19 eight children had 1 missing 

episode, five children had two missing 

episodes and two children had 3 or more 

missing episodes 

 

CSE risk 

There was one CME (Off Roll) case discussed at 

CME Panel during 2019-20 with a CSE referral. In 

comparison there were two discussed in 2018-19 

AY. 
 

4 Vulnerable to CME (On Roll) cases 

discussed at CME Panel during 2019-20 with a 

CSE referral, which in comparison to 3 in 

2018-19 AY. 

 

Looked 

After 

Children 

5 CME (Off Roll) open cases were in care (4 

Merton). In comparison there was one Merton 

child in care in the 2018-19 cohort. 

 

   

8 (On Roll) open cases were in care (7 

Merton). In comparison there were 20 Merton 

children in care in 2018-19 

 

 

 

CP Plan 
1 child was subject to a Child Protection Plan. This 

was a decrease of 3 compared to 2018-19 AY. 

 

 

11 Children were subject to a CP Plan; in 

comparison there were 17 in 2018-19 AY. 

 

 

Known to 

Youth 

Offending 

Team 

No children were known to the Youth Offending 

Team 
 

5 children were known to the Youth Offending 

Team. In comparison 10 children were known 

to YOT in 2018-19  

 

Removing pupils from school rolls 

 6.5.5 Since September 2016 the LA has had a new statutory duty to be notified of all students being added to 

or taken off a school’s roll.  This duty has related to private/independent schools, as well as maintained 

schools and academies.  All schools in Merton were briefed about these requirements.  Schools have 

been encouraged to refer in a timely way. 

 

Academic Year Total 
School 

Resolved 
EWS cases 

EWS 

resolved  
Unresolved 

EWS 

Working on 

September 18 – 

July 19 
2652 2082 570 543 27 0 

September 19 – 

July 20 
2227 1740 487 469 18 0 
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6.5.6 Cases deemed ‘unresolved’ are those where a child has moved abroad, and a home address or a school 

address hasn’t been achieved, but we have confirmed that the child is no longer in the UK. The figure 

for 2019/20 is lower than 2018/19.  However, we know from the autumn return that large numbers of 

children went off roll at the end the school year as they did not return from aboard, have moved back 

to another European country or moved out of the area once house moves were possible. The actual 

level of children coming off roll post the first lockdown is higher than in previous years.  
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Appendices 

Appendix A: Ofsted outcomes by school as of September 2020 

Outstanding Good Requiring  
improvement 

  Inadequate 

Primary  
Bishop Gilpin 
Dundonald  
Holy Trinity 
Merton Park 
Singlegate 
St Mary’s 
Wimbledon Chase 
Wimbledon Park 
 
Secondary  
Ricards Lodge 
Rutlish 
Ursuline  
 
Special  
Perseid 
Cricket Green  
 
Academies 
Harris Merton 
Harris Morden 
Harris Primary Merton 
 

Primary  
Abbotsbury 
All Saints 
Bond 
Cranmer 
Garfield 
Gorringe Park 
Haslemere 
Hatfeild 
Hillcross 
Hollymount 
Joseph Hood 
Liberty 
Links 
Lonesome 
Malmesbury 
Merton Abbey 
Morden 
Pelham 
Poplar  
Sacred Heart 
SS Peter & Paul 
St John Fisher 
St Mark’s  
St Matthews 
St Teresa’s 
St Thomas of Canterbury 
The Priory  
The Sherwood 
William Morris 
 
Secondary 
Raynes Park 
Wimbledon College 
 
Special  
Melrose 
 
PRU 
Smart Centre 
 
Academies & Free 
Schools 
Beecholme  
Park Community 
St Mark’s Academy 

Primary  
West Wimbledon 
  
Academies 
Stanford  

 
   

 

  Primary 
 

Academies  
Benedict 

Not yet inspected: Harris Wimbledon 
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Appendix B: Glossary of Acronyms 
ADHD Attention Deficit Hyperactivity Disorder 
CAMHS Child and Adolescent Mental Health Services 
CME 
CSC 
CSF 

Children Missing Education 
Children’s Social Care 
Children, Schools and Families 

CPD Continuing Professional Development 
DfE 
EHE 

Department for Education 
Elective Home Education 

EHCP 
EIF  

Education, Health and Care Plan 
Education Inspection Framework 

ELG Early Learning Goal 
EBacc English Baccalaureate 
EPS Educational Psychology Service 
ETE 
EWS 

Education Training and Employment 
Education Welfare Service 

EXS Working at the expected standard 
EYFS Early Years Foundation Stage 
EYFSP Early Years Foundation Stage Profile 
FSM Free School Meals 
GCSE General Certificate of Secondary Education 
GDS Working at greater depth within the expected standard 
GLD Good Level of Development 
GPS Grammar Punctuation and Spelling 
HMI Her Majesty’s Inspector 
K In receipt of SEN Support 
KS1/2/4 Key Stage 1/2/4 
LA Local Authority 
MAT Multi Academy Trust 
MEP  Merton Education Partner 
MLE Merton Leader in Education 
MSI Merton School Improvement 
NEET 
NELI 

Not in Education, Employment or Training 
Nuffield Early Language Intervention 

NLE National Leader in Education 
NLG National Leader in Governance 
NQT 
NRPF 

Newly Qualified Teacher 
No Recourse to Public Funds 

Ofsted Office for standards in Education 
PA Persistent Absence 
PEP Personal Education Plan 
PET Primary Expert Teacher 
PRU 
PSED 

Pupil Referral Unit 
Personal, Social and Emotional Development 

PVI Private, Voluntary and Independent 
RPA 
RSE 

Raising the Participation Age 
Relationships and Sex Education 

SAO 
SEMH 
SEND 

School Attendance Order 
Social, Emotional and Mental Health 
Special Educational Needs or Disabilities 

SENCO Special Educational Needs Co-ordinator 
SENDIS 
SENIF 

Special Educational Needs and Disabilities Integrated Service 
Special Educational Needs Inclusion Fund 

SWLSEP South West London School Effectiveness Partnership 
TA Teaching Assistant 
TAMHS Targeted Mental Health in Schools 
VBS 
YOT 

Virtual Behaviour Service 
Youth Offending Team 
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